cn  ^ o 


English  10-1 


Units  7,8,  &t  9 


Ex  Libris 

Universitatis 

Albertensis 


English  10-1 

Unit  7 

Finding  My  Future 

Alht  it.l 


CANADIAN  CATALOGUING  IN  PUBLICATION  DATA 


Sheets,  Marvin 

Alberta  Distance  Learning  Centre  - English  10-1 
Pembina  Hills  Regional  Division  #7 

ISBN  1-894811-42-9 

Publisher:  Alberta  Distance  Learning  Centre 
Supervising  Principal:  Joe  Raju 
Senior  High  Principal:  Ruth  LeBlanc 
Program  Coordinator:  Stephen  Walker 

Author:  Marvin  Sheets 

Contributing  Writers:  Nicola  Ramsey 
Keri  Helgren 
Chris  Pethybridge 

Resource  Development  Editor:  Margaret  Barry 
Proofreader:  Donna  Klemmer 

Curriculum  Validator:  Keri  Helgren 

Cover  Design:  Kim  Deley 

Interior  Design  and  Page  Layout:  Kelly  Kennedy 
Desktop  Publishing  Assistants:  Pam  Brade 


The  Alberta  Distance  Learning  Centre  has  an  Internet  site  that  you  may  find  useful. 
The  address  is  as  follows: 

http://www.adlc.ca 


The  use  of  the  Internet  is  optional.  Exploring  the  electronic  information  superhighway  can  be  educational 
and  entertaining.  However,  be  aware  that  these  computer  networks  are  not  censored.  Students  may 
unintentionally  or  purposely  find  articles  on  the  Internet  that  may  be  offensive  or  inappropriate.  As  well, 
the  sources  of  information  are  not  always  cited  and  the  content  may  not  be  accurate.  Therefore,  students 
may  wish  to  confirm  facts  with  a second  source. 


ALL  RIGHTS  RESERVED  

Copyright  © 200 1 , the  Alberta  Distance  Learning  Centre,  480 1 -63  Avenue,  Barrhead,  Alberta,  Canada,  T7N  1 P4.  Additional  copies  may  be 
obtained  from  the  Learning  Resources  Centre. 

No  part  of  this  courseware  may  be  transmitted  in  any  form,  electronic  or  mechanical,  including  photocopying  (unless  otherwise  indicated), 
recording,  or  any  information  stage  and  retrieval  system,  without  the  written  permission  of  Alberta  Distance  Learning  Centre. 

Every  effort  has  been  made  both  to  provide  proper  acknowledgement  of the  original  source  and  to  comply  with  copyright  law.  If  cases  are  identified 
where  this  effort  has  been  unsuccessful,  please  notify  Alberta  Distance  Learning  Centre  so  that  appropriate  corrective  action  can  be  taken. 

Printed  and  bound  in  Canada 

IT  IS  STRICTLY  PROHIBITED  TO  COPY  ANY  PART  OF  THESE  MATERIALS  UNDER  THE  TERMS  OF  A 
LICENCE  FROM  A COLLECTIVE  OR  A LICENSING  BODY. 


university  library 


Unit  7:  Finding  My  Future 


Overview 

Attempt  the  end,  and 
never  stand  to  doubt: 
Nothings  so  hard  but 
search  will  find  it  out. 


Students  entering  high  school  are 
beginning  to  consider  seriously  life’s 
many  options.  Other  units  and  other 
courses  will  have  helped  you  “find 
yourself’.  Unit  7 may  help  you  to 
plan  and  to  journey  successfully.  It  is 
designed  to  help  you  “find  a life”. 

Because  literature  allows  us  to 
understand  better  the  “journey  of  life” 
through  others’  eyes,  discovery  is 
well  worth  the  effort  of  searching  in 
literature. 

Finding  My  Future  is  a thematic  unit  of  three  genres: 

> short  story 

> non-fiction 

> visual 

Finding  My  Future  is  a study  and  production  of  several  representations  of  ideas: 

> journals 

> paragraph 

> resume 

> cover  letter 

> speech 


Robert  Herrick  (1591 
1674) 
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Outcomes  of  Unit  7:  Finding  My  Future 


You  will 

• read  and  study  various  pieces  of  literature  from  SightLines  10 

• respond  to  ideas  in  journals 

• employ  various  organizational  techniques 

• prepare  creative  pieces  for  Creative  Collection 

• demonstrate  concern  for  your  future 

As  with  all  units,  the  activities  of  this  Unit  Booklet  will  direct  you  to  SightLines  and 
ResourceLines  and  sometimes  to  other  resources.  You  will  submit  your  responses  and 
answers  in  the  Response  Booklet  for  marking. 


Organization  of  the  Unit 

As  you  work  through  each  Unit  Booklet,  your  finished  work  should  be  placed  in  the 

Response  Booklet. 


Only  the  Response  Booklet  with  all  required  attachments  is  sent  for  marking. 

Marked  assignments  will  be  returned  to  you  as  quickly  as  possible.  Review  the 
marker’s  comments  and  grading  because  you  will  gain  greater  awareness  of  your 
abilities  and  of  aspects  requiring  attention. 


The  marker  will  include  a Supplementary  Activity  for  Units  1 to  7.  These  must  be 
completed  and  included  with  the  concluding  unit,  Unit  9. 

The  Journal 

English  10-1  Introduction  described  the  Journal  as  a useful  tool  in  developing  language 
skills. 


In  Unit  7:  Finding  My  Future, 

a)  FOUR  entries  will  be  assigned. 

b)  ONE  entry  is  to  be  designated  for  grading. 


Vocabulary  Log 

Extend  your  vocabulary  by  keeping  a Vocabulary  Log  in  which  you: 

• list  new  words  and  their  definitions 

• list  words  more  precise  than  your  usual  choices 
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Journal  Entry  1 

Where  are  you  going?  Which  destinations  seem  attractive  on  your  journey  of  life? 
Which  routes  will  you  take? 


In  a journal  entry  of  about  a page,  answer  some  of  these  questions. 


You  may  wish  to  begin  with  a view  of  the  present: 


• What  are  your  favourite  leisure  activities?  What  do  you  like  to  do?  To  read?  To 
watch  on  TV?  To  listen  to  on  radio?  etc. 

• What  activities,  tasks,  jobs,  or  assignments  do  you  prefer? 

• What  sort  of  people  do  you  like  to  be  with? 

• What  sort  of  events  do  you  enjoy? 

You  may  choose  to  consider  any  aspects  of  your  future: 

• education  goals  - What  sort  of  college  or  university  programs  are  attractive  now? 
What  career(s)  seem  interesting  to  you? 

• personal  goals  - What  sort  of  person  would  you  like  to  become?  What  values  do 
you  consider  important? 

• material  goals  - What  special  possessions  do  you  hope  to  own  in  two  years?  Five 
years?  Ten  years?  At  retirement? 

• family  goals  - How  do  you  define  the  ideal  family?  Where  (and  with  whom) 
would  you  like  to  spend  your  adult  life? 


English  104  Unit? 


3 


Fu.tuj*'^  in  Fi&tion 


Fiction  writers  may  seem  unlikely  counsellors  for  you  and  your  future.  However,  their 
characters  and  points  of  view  can  convey  helpful  deseriptions  and  insights. 


Many  Grade  10  students  yearn  for  summer  jobs  beyond  mowing  lawns,  weeding 
gardens,  or  other  tasks  labelled  ‘drudgery’.  They  want  something  exciting,  something 
more  grown-up,  something  that  pays  well. 

READ  about  Ken,  a youth  of  sixteen,  on  the  first  two  pages  of  “The  Tunnel”  by 
Sarah  Ellis  in  SightLines,  pp.  369-370. 


Journal  Entry  2 

After  reading  the  first  two  pages  only,  think  about  Ken’s  situation.  Respond  in  a page- 
length  Journal  entry.  Perhaps  the  following  questions  will  help  you  foeus  on  Ken,  on 
summer  jobs,  and  on  yourself  Do  not  try  to  answer  all,  but  use  one  or  more  to  start  the 
flow  of  creativity. 

• Why  was  Ken  unable  to  get  a “better”  summer  job? 

• Why  is  childcare  given  so  little  status? 

• How  does  “the  global  economy”  ruin  (or  provide)  opportunities  for  youth? 

• Why  do  employers  emphasize  experience  when  hiring? 

• Why  are  1 6-year  old  boys  embarrassed  when  playing  with  little  kids? 

• What  qualities  make  Ken  a suitable  (or  unsuitable)  ehildcare  person? 

• To  what  extent  is  Ken  correct  in  stating  “Girls  are  differenf ’? 

• Of  what  benefit  is  a “life-skills  analysis”? 

• What  advice  about  summer  jobs  do  you  have  for  younger  students? 
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READ  the  remainder  of  “The  Tunnel”  by  Sarah  Ellis,  pp.  369-375. 


Part  of  the  story  is  memory.  Ken  remembers  very  clearly  the  events  and  feelings  of  an 
earlier  experience.  In  fact,  he  is  still  quite  terrified  by  the  memory  of  his  claustrophobia. 
(Is  that  a word  for  your  Vocabulary  Logl) 

Respond  to  some  ideas  and  some  extensions  from  the  story  rather  than  to  the 
techniques  employed  by  the  author. 


Theme: 

1 .  What  suggestion  does  the  story  offer  for  overcoming  fears  and/or  memories  of  an 
unpleasant  event?  Focus  your  paragraph  on  dealing  with  fears  or  memories,  and 
support  your  interpretation  with  details  from  the  story. 


Content: 


ad'* 

resume- 

personal  data  sheet, 
often  submitted  with 
job  application 



cover  letter  - 

letter 

accompanying  resume 
as  job  application 


2.  After  reading  ResourceLines  pp.  246-250,  create  an  advertising  poster  of  usual 
letter-page  size  to  be  posted  in  the  local  high  school,  convenience  store,  and  teen 
center.  lb’s  mother  wants  a caregiver  for  Ib  for  the  summer.  The  poster  should 
indicate  significant  needs  and  traits  of  the  child  as  well  as  expected  qualities  of  a 
top-quality  caregiver.  “Baby-sitter  wanted”  simply  will  not  do  the  task!  A serious 
approach  and  an  attractive  product  are  expected. 

3.  Construct  your  actual  resume  and  a cover  letter  in  response  to  the  advertisement 
of  question  2.  This  assignment  will  require  you  to  use  ResourceLines  pp.  128- 
133  as  reference.  The  following  pages  provide  information  about  the  resume  and 
cover  letter  also. 
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This  rubric  will  help  you  understand  the  expectations  and  evaluation. 


Format 

Thought  and  Detail 

Writing  Skills 

The  student... 

The  student... 

The  student... 

Excellent 

• uses  appropriate  resume 
format,  free  of  errors 

• uses  full-block  business  letter 
format,  free  of  errors 

Excellent 

• develops  ideas  insightfully  and 
confidently 

• supports  ideas  fully  with 
appropriate  and  necessary 
information 

Excellent 

• uses  skillful  and  effective 
structures 

• uses  precise  and  controlled 
diction 

• uses  generally  correct 
grammar  and  usage 

Proficient 

• uses  appropriate  resume 
format,  but  with  minimal 
errors 

• uses  full-block  business  letter 
format,  but  with  minimal 
errors 

Proficient 

• develops  ideas  thoughtfully 

• supports  ideas  with  appropriate 
information 

Proficient 

• uses  clear  and  fluent  structures 

• uses  specific  diction 

• uses  grammar  and  usage 
effectively 

Satisfactory 

• uses  appropriate  resume 
format,  but  with  some  errors 

• uses  full-block  business  letter 
format,  but  with  some  errors 

Satisfactory 

• develops  ideas  appropriately 

• supports  ideas  with  some 
appropriate  information,  but 
some  details  are  lacking 

Satisfactory 

• uses  clear  but  ordinary 
structures 

• uses  general  diction 

• uses  generally  controlled 
grammar  and  usage 

Limited 

• uses  inappropriate  resume 
format  and/or  makes  frequent 
errors 

• uses  inappropriate  business 
letter  form  and/or  makes 
frequent  errors 

Limited 

• develops  ideas  superficially  or 
leaves  them  underdeveloped 

• fails  to  provide  appropriate  and 
necessary  Information 

Limited 

• uses  some  ineffective 
structures 

• uses  Imprecise  and/or  very 
general  diction 

• shows  lack  of  control  of 
grammar  and  usage 

Poor 

• produces  unacceptable 
r^ume 

• produces  unacceptable 
business  letter 

Poor 

• uses  marginally  relevant  or 
undeveloped  Ideas 

• provides  insufficient 
information 

Poor 

• uses  unclear  and  confusing 
structures 

• uses  Inaccurate  diction  often 

• makes  frequent  errors  that 
impede  communication 
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The  Resume 


The  resume  is  a very  speeialized  document  used  in  most  job  applications,  beginning 
often  with  you  and  a summer  job  and  continuing  to  the  highly  trained  professional 
seeking  an  executive  position.  Think  of  your  resume  as  a word  snapshot  of  you.  It  and 
your  cover  letter  create  “the  first  impression”  of  you  for  a prospective  employer. 

Contents:  Your  resume  conveys  information  about  you  to  your  employer  who  certainly 
has  definite  expectations. 

• Name,  address,  phone  number,  perhaps  e-mail  location 

• Work  experience: 

• If  you  live  in  a town  or  city,  you  may  have  had  experience  in  part-time  jobs 
such  as  babysitting,  delivering  papers,  volunteering  at  local  day  care  or 
nursing  home,  assisting  an  elderly  neighbour,  or  participating  in  organized 
activities — all  showing  you  have  been  busy  and  responsible. 

• If  you  live  on  a farm,  you  likely  have  had  considerable  responsibility  with 
livestock,  machinery,  and  regular  ‘volunteer’  work.  You  may  have  been 
responsible  for  the  farm  while  your  parents  enjoyed  a short  vacation! 

Prospective  employers  want  initiative  and  willingness.  Therefore,  they  are  looking  for 
evidence  of  activities  that  have  prepared  you  for  responsibility.  Notice  that  these 
experiences  are  listed  on  the  resume  in  reverse  chronology — latest  to  earliest — and  each 
is  dated. 

• Education: 

• Most  students  can  claim  “currently  in  Grade  10”  at  a specific  school. 
Employers  generally  know  that  you  will  be  enrolled  in  the  ‘core’  courses 
(English,  Social  Studies,  Science,  Mathematics),  but  your  options  are  also 
significant.  Art,  music,  drama,  and  CTS  course  show  the  direction  of  your 
interests. 

• Be  certain  to  include  all  non-school  courses  you  have  taken:  babysitting, 
judo,  piano,  dance,  art,  riding,  sports  clinics,  driver’s  education,  etc.  Again, 
dates  (month  and  year)  are  important  to  the  prospective  employer. 

Interests  and  hobbies  are  important  indicators  of  personality  and  willingness  to  use  time 
productively,  two  features  of  interest  to  many  prospective  employers.  List  them  with 
some  detail,  if  possible. 
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Format:  Employers  expect  a conventional  form  of  resume.  ResourceLines  (p.  131) 
provides  a suitable  example  of  a student’s  chronological  resume. 

• A resume  should  be  typed  in  a plain  font  on  white  paper. 

• Headings  should  be  bold  print  and  spaced  carefully. 

• The  word  Resume  need  not  be  used  to  head  the  document.  Name  and  address  are 
sufficient. 

• Indentations  should  be  consistent.  The  model  in  ResourceLines  does  not  use 
indentations,  but  they  can  certainly  promote  ease  of  reading. 

All  elements  of  the  resume  are  important.  However,  as  you  gain  experience  and 
approach  the  end  of  high  school,  you  will  learn  that  resumes  may  be  more  effective  if 
skills  and  abilities  are  emphasized  more  than  work  experience. 
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The  Cover  Letter 


The  job  application  letter,  often  called  a cover  letter,  accompanies  your  resume  to 
demonstrate  your  communications  skills  to  employers  who  likely  have  not  met  you. 

1 . Consider  the  cover  letter  as  your  representative.  Your  letter  should  represent  you 
and  your  talents  so  well  that  you  will  be  asked  for  an  interview. 

2.  Project  your  abilities  and  qualifications  well. 

• Create  a list  of  words  and  expressions  to  describe  your  skills,  abilities,  talents 
and  special  knowledge. 

• Determine  the  demands  of  the  job,  the  nature  of  the  business  to  which  you  are 
applying,  and  the  skills  and  abilities  the  employer  needs. 

3 . Design  your  letter  well.  A well-designed  application  will  capture  attention 
favourably.  Employers  know  that  obtaining  a valuable  employee  is  more  likely 
from  well-prepared  documents  indicating  knowledgeable,  eager,  and  competent 
applicants. 


Make  the  first  impression  a lasting  impression — not  a last  impression! 

• The  cover  letter  should  be  typed  on  plain,  white,  standard  letter-size  paper  and  be 
free  of  errors,  erasures  and  white-out. 

• The  first  paragraph  is  a direct  statement  of  interest  that  also  indicates  where  you 
learned  about  the  position. 

Examples; 

• / wish  to  apply  for  the  position  of private  secretary  with  your  business  as 
advertised  in  The  Barrhead  Leader.  March  1,  2001. 

• Your  desire  for  a private  secretary  (Competition  No.  2 3-4 5 H)  was  advertised  in 
the  March  1,  2001,  edition  of  The  Gazette.  Please  consider  my  application. 
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Match  your  qualifications  with  the  job  requirements. 


• A brief  statement  will  reflect  your  general  knowledge  of  the  job  expectations  and 
show  how  your  capabilities  match  the  job  requirements. 

• Refer  to  your  attached  resume  because  employers  generally  use  it  for  further 
consideration. 

• Be  bold  about  your  experience,  skills,  and  abilities.  Be  accurate,  be  sincere. 

Example: 

As  the  enclosed  resume  shows,  I have  successfully  completed  the  automotive 
program  offered  at  my  high  school  This  has  provided  me  with  excellent  background 
in  various  automotive  systems  and  diagnosis,  including  motors,  transmissions, 
differentials,  and  electronic  components.  In  my  spare  time  and  summers,  I have 
been  actively  involved  in  the  operation  of  my  parents  ’ livestock  and  grain  farm.  I 
have  been  maintaining  and  repairing  small  engines  for  several  years,  and  last 
summer  1 assisted  my  father  in  the  overhaul  of  a small  tractor  engine.  I believe  I 
have  developed  the  attitudes  and  basic  skills  for  beginning  the  apprenticeship 
program  for  Journeyman  Automotive  Mechanic. 

Indicate  your  relevant  interests  and  goals. 

• Describe  the  aims  and  interests  to  strengthen  the  employer’s  desire  to  learn  more 
about  you  in  an  interview. 

• Make  the  explanation  of  why  you  would  be  successful  in  the  job  personal  by 
including  information  about  your  activities,  including  part-time  jobs,  hobbies, 
interests,  other  courses,  and  volunteer  work. 

• Often  such  statements  will  enable  the  prospective  employer  to  assess  your 
maturity,  seriousness,  and  values.  Explain  why  you  have  a special  interest  in  the 
employer’s  type  of  business.  Share  your  career  plans  with  the  employer. 
Emphasize  the  reasons  you  can  be  outstanding  in  the  advertised  job. 

Examples: 

• Because  of  my  background,  I believe  that  I have  the  ability  to  perform  the 
duties  you  require.  I thoroughly  enjoy  this  kind  of  work.  My  present  supervisor 
agrees  I need  a new  challenge  to  develop  my  abilities  further.  She  has  told  me 
she  believes  I am  well  qualified  for  a position  carrying  greater  responsibilities 
than  my  present  office  is  able  to  give  me.  The  position  offered  by  your  business 
will  enable  me  to  develop  my  skills  further. 


10 


Section  2:  Finding  Mtj  Futvii'e  in  Fiction 


English  104  Unit? 


• My  farm  background  has  prepared  me  well  for  responsibility  in  a Job  with  your 
company.  I have  learned  skills  that  allow  me  to  complete  duties  efficiently,  to 
understand  problems,  and  to  suggest  and  assist  solutions.  My  interest  in 
electronics  has  given  me  incentive  to  begin  formal  training  as  soon  as  I may. 
Meanwhile,  I believe  I will  gain  much  from  the  duties  provided  by  the  position 
described  in  your  advertisement.  I believe  my  experience  has  prepared  me  well 
to  begin  your  pre-apprenticeship  program  now  and  the  apprenticeship 
program  of  Journeyman  Automotive  Mechanics  when  I complete  high  school. 

Request  an  interview. 

• In  the  closing  sentence  of  your  application,  make  a request  for  an  interview. 
Provide  information  that  will  make  the  necessary  action  as  easy  as  possible  for  the 
prospective  employer. 

• NEVER  end  with  “Thank  you  for  your  time”  or  “Thank  you  for  reading  this 
letter”.  If  you  wish  to  show  gratitude,  thank  him/her  for  considering  your 
application. 

Example; 

• May  I have  a personal  interview  at  your  convenience?  You  can  reach  me  by  phone 
at  (780)  674-1234  or  leave  a message  at  (780)  674-4321. 

• Thank  you  for  considering  my  application.  May  1 have  a personal  interview  at 
your  convenience?  1 may  be  reached  by  phone  at  (780)  674-1234  or  a message 
may  be  left  at  (780)  674-4321. 


Journal  Entry  3 


If  “Forewarned  is  forearmed”  as  the  cliche 
suggests,  then  looking  ahead  should  help 
you  in  many  aspects  of  life.  Obviously,  this 
unit  is  a hypothetical  glance  into  that  crystal 
ball  of  “foresight”. 

Are  you  ready  for  the  world  of  work?  If  so, 
why  are  you  so  confident?  If  not,  how  will 
you  become  ready? 

Consider  this  in  a one-page  journal  entry. 
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retrospective  - 

looking  back  on 
earlier  events  or 
situations 


^ Selection  2:  J^The  Skating  Party”  by  Merria  Summers  > 

Adults  often  look  back  to  their  youth.  Such  retrospective  point  of  view  allows  the 
adult  to  understand  events  more  clearly  and  to  profit  more  from  those  remembered 
experiences. 

In  “The  Skating  Party”,  Mema  Summers  writes  a story  from  her  youth  about  her 
uncle  and  his  youth.  The  passage  of  time  allows  hindsight  to  be  accurate  and  often 
analytical.  Perhaps  such  second-hand  stories  are  helpful  as  one  looks  to  the  future. 

Reading  Mema  Summer’s  short  biography  in  SightLines  may  be  helpful.  Notice  that  at 
the  time  of  publication  of  SightLines,  she  resided  in  Mannville,  Alberta.  The 
vocabulary  of  the  story  is  not  particularly  challenging.  While  you  read,  a few  may  enter 
your  Vocabulary  Log  with  the  help  of  a dictionary. 

READ  “The  Skating  Party”  by  Mema  Summers  in  SightLines,  pp.  186-200. 

The  following  activities  require  you  to  be  aware  most  definitely  of  what  you  have  read. 
Thus,  you  may  find  that  you  need  to  review  events  carefully.  Effectiveness  of 
interpretation  depends  upon  accuracy  of  information. 

1 . Characters:  Authors  create  characters  to  display  qualities,  make  decisions,  and 
develop  ideas.  A diary  is  a personal  journal;  it  is  evidence  of  private  thoughts  and 
feelings  based  on  the  details  of  life.  Through  one-half  page  diary  entries,  show 
that  you  understand  the  events  and  characters  the  author  develops.  Choose  one  of 
the  main  characters  of  this  short  story. 

• Uncle  Nathan  dominates  this  story.  Write  a series  of  five  diary  entries  that  may 
have  been  written  by  him  at  the  following  times: 

a.  The  day  after  picking  the  stones  on  Stone  Man  Hill 

b.  The  day  after  meeting  Delia  Sykes 

c.  The  day  before  the  skating  party 

d.  The  day  after  the  burial  of  Eunice 

e.  The  day  of  the  report  of  Delia’s  death 

• Delia  is  not  directly  in  the  story,  but  the  reader  becomes  aware  of  her  through 
the  interpretations  of  Uncle  Nathan  and  Maida.  Write  a series  of  five  diary 
entries  that  may  have  been  written  by  Delia  at  the  following  times: 

a.  The  day  after  meeting  Nathan  Singleton 

b.  The  day  after  Nathan  and  Eunice  told  Delia  and  Dobson  of  their  plan 
to  marry 

c.  After  she  and  Nathan  skated  together  but  before  her  last  skate  with 
Eunice 

d.  The  day  after  the  burial  of  Eunice 

e.  The  day  before  she  died 


12 


Section  2:  Finding  My  Future  in  Fiction 


English  10-1  Unit  7 


2.  Symbols:  You  are  well  aware  of  objects  being  given  larger  meanings.  For 
example,  pieces  of  cloth  become  national  flags.  Certain  actions  become 
handshakes,  waves,  or  even  rude  gestures.  Mummified  rabbits’  feet  become 
good-luck  charms,  and  so  forth. 

In  the  story,  the  stones  removed  from  Stone  Man  Hill  to  clear  a field  for  wheat 
had  once  been  arranged  in  the  outline  of  a man.  Sometimes  symbols  are 
significant  only  within  the  story — a bit  like  that  toy  your  grandpa  made  for  you, 
perhaps,  or  that  arrangement  of  sticks  in  the  back  yard  that  becomes  a child’s 
castle.  Within  the  story,  that  grouping  of  rocks  has  greater  meaning  than  a farm 
boy’s  job  for  a day. 

Explain  how  and  why  Uncle  Nathan  is  very  much  like  the  stone  man.  The 
following  chart  will  help  you  review  references  to  the  Stone  Man. 




<y  of  situaiion- 

repancy  between 
fetation  and 
\iality 


Pages 

Quotations  • 

187 

• the  hill  on  which  our  house  was  built  had  once  had  a name. . .Stone  Man  Hill 

188 

• Uncle  Nathan. . .gave  me  the  pleasure  of  knowing  that  I lived  in  a place  with  a name. 
Stone  Man  Hill. . .the  shape  of  a man,  outlined  in  fieldstones 

• maybe  fifteen  yards,  head  to  foot,  . . .among  the  bufi&lo  beans  and  gopher  holes 

• Indians  made  it  - some  sort  of  holy  place 

189 

• He  turned  into  a rock  pile 

• It  was  case  of  wheat  or  stones 

• "I  wanted  both,"  Uncle  Nathan  said. 

• The  choice  wasn't  yours  to  make. 

• I felt  quilty  whenever  I remembered  that  I had  done  just  what  was  expected  of  me. 

• I felt  as  if  the  stone  man  had  more  claim  on  me  than  my  own  fether  did. 

Irony:  The  simplest  irony  is  verbal,  but  this  story  has  a much  more  complex  form 
of  irony  in  its  ending.  Irony  of  situation  delivers  to  the  audience  some 
unexpected  twist  for  which  they  realize  later  they  have  been  prepared  through 
subtle  clues.  Explain  the  situational  irony  of  the  ending  of  “The  Skating  Party”. 
What  happens,  why  is  it  unexpected,  and  how  has  the  reader  been  prepared  to 
accept  it? 
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4.  Theme:  Authors  seem  to  coat  concepts  and  images  with  attitudes  to  present 
themes  to  readers.  Then,  readers  reconstruct  those  ideas  in  thematic  statements 
that  must  be  complete  sentences  large  enough  to  include  all  major  details  in  the 
piece  of  writing  while  extending  to  life  generally. 

Uncle  Nathan’s  future  was  determined  by  his  relationship  with  Delia  and  Eunice. 
Perhaps  Maida’s  future  has  been  influenced  strongly  by  Uncle  Nathan  and  his 
story.  What  idea  does  the  author  suggest  about  the  future?  (If  the  future  is  the 
dough,  what  glaze  and  toppings  are  added  to  make  the  chocolate  eclair!)  Provide 
a statement  of  theme  for  “The  Skating  Party”.  Express  your  answer  as  a single 
sentence;  then,  complete  the  explanation  using  supportive  details  from  the  story. 
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Each  publicly  traded  company  is  required  by  federal  and  provincial  law  and  securities 
regulations  to  publish  an  annual  financial  report  verified  by  an  independent  auditor’s 
report.  Thus,  shareholders  at  their  annual  meeting  will  be  made  aware  of  the  financial 
state  of  their  company.  The  annual  report  also  provides  opportunity  for  executives  to 
make  statements  about  the  company’s  activities,  achievements,  directions,  goals,  and 
prospects. 

READ  “Nelvana  1998  Annual  Report”  in  SightLines,  pp.284-287. 

Notice  that  the  financial  details  are  not  included  in  this  excerpt.  In  fact,  the  annual 
report  becomes  a sort  of  ‘brag  sheet’  for  the  executives.  This  report  offers  some 
challenging  words;  remember  to  keep  dictionary  and  Vocabulary  Log  nearby. 

READ  “Here’s  How:  Argument  and  Persuasion”  in  ResourceLines,  pp. 93-95. 

Review  the  qualities  of  persuasive  argument.  “How  to  Write  Argument  / Persuasion” 
on  pages  94-95  is  especially  helpful.  Many  articles  and  speeches  ‘don’t  work’  because 
of  faulty  reasoning.  Aim  for  clearly  supported,  emphatic,  and  logical  reasoning. 
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Choose  one  of  the  following  activities.  Your  choice  may  depend  upon  availability  of 
resources. 


A.  Speech 


• Write  the  introduction  to  this  section  of  the  annual  report  that  one  of  the  CEOs 
(Chief  Executive  Officers)  may  give  as  a speech  when  the  written  reports  are 
given  to  shareholders  at  Nelvana’s  annual  general  meeting. 

• The  speech  will  introduce  the  full  report  that  shareholders  will  be  able  to 
read  later. 

• The  speech  will  highlight  the  strengths  of  Nelvana  while  persuading  the 
shareholders  that  the  progressive  company  is  ‘healthy’  and  generating 
profits  for  them. 

• Because  Nelvana  has  been  profitable,  the  shareholders  likely  will  be  an 
agreeable,  appreciative  audience. 

• The  CEO  must  maintain  their  confidence  and  generate  excitement  in  the 
future  of  Nelvana. 


• Record  the  CEO’s  speech.  Your  voice  should  show  pride,  confidence, 
enthusiasm,  and  commitment. 

Media  Presentation 

• Prepare  a computer-generated  slide  presentation  (using  Microsoft 
PowerPoint,  for  example)  or  an  overhead-transparency  presentation  useful  to 
the  CEO  in  presenting  highlights  of  the  annual  report  to  the  shareholders.  You 
could  include  various  items  such  as  an  outline  of  the  company’s  holdings,  the 
vision,  the  objectives,  information  about  the  main  1998  objectives,  priorities  for 
1999,  acknowledgement  of  Board  of  Directors,  a look  to  the  future. . .your 
choice!  (Multi-media  presentations  will  require  that  you  be  connected  by  e- 
mail  to  your  English  teacher,  an  arrangement  you  may  be  able  to  arrange  by 
phone.) 


• Record  the  CEO’s  speech  using  the  presentation  materials.  Your  voice  should 
show  pride,  confidence,  enthusiasm,  and  commitment. 

C.  Information  Bulletin 


• Prepare  a printed  bulletin  useful  to  the  CEO  in  presenting  highlights  of  the 
annual  report  to  the  shareholders.  You  could  include  items  such  as  an  outline  of 
the  company’s  holdings,  the  vision,  the  objectives,  information  about  the  main 
1998  objectives,  priorities  for  1999,  acknowledgement  of  Board  of  Directors,  a 
look  to  the  future. . .your  choice! 

• Record  the  CEO’s  speech  referring  to  the  information  bulletin.  Your  voice 
should  show  pride,  confidence,  enthusiasm,  and  commitment. 
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Evaluation: 


Content 

Interpretation 

The^student...  f 

The  student,.  ' 

Excellent: 

• develops  insightful  and 
confident  ideas 

• effectively  arouses  and 
maintains  Interest 

• provides  precise  supporting 
details 

• projects  precise  awareness 
of  audience  and  purpose 

Proficient: 

• develops  ideas  thoughtfully 

• arouses  and  maintains 
appropriate  interest 

* provides  relevant  supporting 
details 

• shows  awareness  of  audience 
and  purpose 

Satisfactory: 

• p resents  ap  p r op  r i ate  1 deas 

• arouses  and  maintains  some 
Interest 

• provides  straightforward 
details 

• shows  1 i ttl  e awareness  of 
audience  and  purpose 

Limited: 

• presents  superficial  or 
undeveloped  ideas 

• arouses  some  Interest  but 
does  not  maintain  It 

• provides  insufficient 
supporting  details 

• shows  uncertain  awareness  of 
audience  and  purpose 

Poor: 

• presents  few  or  Insignificant 
ideas 

• does  not  arouse  Interest 

• provides  insufficient 
supporting  details 

• shows  no  awareness  of 
audience  and  purpose 
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Visual  artists  have  a large  variety  of  techniques  to  assist  their  portrayal  of  ideas.  Often 
the  complexity  is  so  great  or  the  simplicity  so  stark  that  the  casual  viewer  remains  quite 
unaware  of  details  while  being  genuinely  affected  by  emotion. 

VIEW  “The  Mirage”,  an  etching  by  David  Blackwood  in  SightLines,  p.  359. 

A key  part  of  this  assignment  is  to  use  a dictionary  or,  better  yet,  research  further  to 
discover  some  details  about 

• etching 

• mirage 

Think  about  it; 

• The  elements  of  light  and  shadow  contribute  strongly  to  the  difficulty  of  separating 
real  from  unreal.  Consider  the  apparent  roles  of  the  three  human  figures.  What  may 
be  the  mirage  that  is  shown? 

• The  viewer  is  drawn  into  “The  Mirage”  also.  Are  you  the  fourth  human  figure 
participating  in  this  work  of  art?  What  may  be  “The  Mirage”  for  you,  the  viewer? 


VIEW  “Lethal  Beauty”,  a photograph  by  Benoit  Aquin  in  SightLines,  p.  324. 

The  biography  of  the  photographer  in  the  back  of  SightLines  gives  few  details  of  this 
photograph  of  a broken  tower  and  snarled  electrical  lines.  However  the  oxymoron  of 
the  title  may  help  you  feel  the  starkness  of  the  image.  (A  dictionary  may  be  necessary 
for  TethaT.) 

Think  about  it: 

• Consider  the  apparent  roles  of  lines  and  white  background  in  portraying  contrasts. 

• Consider  the  animal-like  quality  of  the  broken  tower,  especially  in  contrast  to  its 
stately  comrades  in  the  background.  This  may  suggest  some  metaphor,  some 
comparison. 
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Assignment: 

Choose  either  “The  Mirage”  or  “Lethal  Beauty”  for  the  following  assignment. 

What  idea  does  the  visual  communicate? 

Your  composition  will  provide  a statement  of  idea  supported  by  details  about  the 
picture.  The  idea  is  not  about  a mirage  or  about  a broken  electrical  transmission  tower; 
it  is  about  Hfe.  When  you  first  looked  carefully  at  these  visuals,  your  eyes  considered 
details  while  your  brain  connected  ideas. 

Now,  put  this  interaction  together  into  a page-length  composition  as  a product  of  idea 
supported  by  details.  Often,  planning  is  effective  if  you  ask  yourself  some  questions  or 
make  some  associations  with  details.  Similar  to  poems  with  their  compressed  language, 
visuals  often  rely  upon  titles  to  direct  readers’  thoughts. 
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Evaluating  your  response  to  Visual  Communication 


* Thought  and  Detail 

' 'L'.  Writing  Skills 

The  student... 

The  student... 

5 - Excellent 

• develops  ideas  insightfully  and 
confidently 

• supports  ideas  fully  with  appropriate  and 
necessary  information 

5 - Excellent 

• uses  skillful  and  effective  structures 

• uses  precise  and  controlled  diction 

• uses  generally  correct  grammar  and  usage 

4 - Proficient 

• develops  ideas  thoughtfully 

• supports  ideas  with  appropriate 
information 

4 - Proficient 

• uses  clear  and  fluent  structures 

• uses  specific  diction 

• uses  grammar  and  usage  effectively 

3 - Satisfactory 

• develops  ideas  appropriately 

* supports  ideas  with  straightforward 
details 

3 - Satisfactory 

• uses  clear  but  ordinary  structures 

• uses  general  diction 

• uses  generally  controlled  grammar  and 
usage 

2 - Limited 

• develops  ideas  superficially  or  leaves 
them  underdeveloped 

• fails  to  provide  appropriate  and 
necessary  information 

2 - Limited 

• uses  ineffective  structures 

• uses  Imprecise  and/or  very  general 
diction 

• shows  lack  of  control  of  grammar  and 
usage 

1 - Poor 

• uses  marginally  relevant  or  undeveloped 
ideas 

• provides  insufficient  information 

1 - Poor 

• uses  unclear  and  confusing  structures 

• uses  inaccurate  diction  often 

• makes  frequent  errors  that  impede 
communication 
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Journal  Entry  4 


This  unit  has  required  you  to  look  beyond  your  present  circumstances,  even  beyond 
yourself. 

Few  of  you  will  actually  want  a prescribed  plan  for  your  future.  When  your  parents  or 
other  adults  give  you  directions,  you  likely  desire  independence.  Then,  when  you  are  in 
some  difficulty,  you  wish  for  help.  Adult  experience  and  responsibility  comes  quickly. 
Life  is  a sort  of  “do-it-yourself  ’ kit  with  scrambled  instructions. 

1 . In  some  visual  form  of  journal  entry,  consider  the  future.  This  direction  offers  little 
direction,  but  perhaps  that’s  just  like  life!  Students  and  adults  often  feel  poorly 
prepared  to  begin  tasks,  but  by  searching  and  adapting  they  can  be  successful  in 
their  own  ways. 

2.  To  accompany  your  visual  entry,  provide  written  commentary  (or  record  it,  if  you 
prefer).  Perhaps  the  following  statements  will  assist  you. 

• I thought  about  different  ways  to  represent  my  ideas  and  experiences. 

• I revised  my  ideas  in  light  of  what  I learned  in  this  activity,  unit,  or  course. 

• I took  risks  in  this  activity.  I tried  several  new  ways  of  looking  at  several 
aspects  of  the  future. 

• I learned  something  valuable  in  this  activity  (or  unit  or  course). 

• I discussed  the  activity  with  others  and  considered  their  thoughts  and  attitudes. 


22  Section  4;  Finding  Mij  Future  in  Visuals 


English  lO"!  Unit  7 


What  are  sentences? 

Many  utterances  in  English  may  be  labelled  sentences,  but  control  is  necessary  for  clear 
written  communication.  Too  often,  communication  fails. 

“I  know  you  believe  you  understand  what  you  think  I said,  but  I’m  not  sure  you  realize 
that  what  you  heard  is  not  what  I meant.” 

The  oral  clues  given  in  conversation  are  rarely  possible  in  writing.  The  writer  must 
control  structures  more  carefully  to  ensure  accurate  re-creation  of  meaning  within  the 
reader.  Fragments  rarely  assist  exposition.  Your  challenge  is  to  know  a variety  of 
possibilities  from  which  to  choose. 

Choose  words  and  sentences  to  fit  the  message,  audience,  topic  and  occasion. 

• Sentences  are  of  four  basic  types: 

• A simple  sentence  contains  only  one  main  clause  (one  subject  and  one 
predicate). 

- Example:  The  woman  was  unable  to  drive  her  car. 

• A compound  sentence  contains  two  or  more  main  clauses. 

- Example:  The  woman  was  unable  to  drive  her  car,  but  she  could  walk  the 
short  distance  to  work. 

• A complex  sentence  contains  one  main  clause  and  one  or  more  subordinate 
clauses. 

- Example:  The  woman  was  unable  to  drive  her  car  because  a tire  was  flat. 

• A compound-complex  sentence  contains  at  least  two  main  clauses  and  at 
least  one  subordinate  clause. 

- Example:  The  woman  was  unable  to  drive  her  car  because  a tire  was  flat. 
but  she  could  walk  the  short  distance  to  work. 
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• Sentences  have  four  purposes. 

• Declarative  sentences  make  statements. 

- Example:  Most  sentences  are  ordinary  statements  of  fact. 

• Interrogative  sentences  ask  questions. 

- Example:  Do  you  understand  the  structure  of  English  well? 

• Imperative  sentences  give  commands. 

- Examples:  Provide  me  with  samples,  please.  Put  them  here. 

• Exclamatory  sentences  express  strong  feelings  in  a specific  form. 

- Examples:  What  wonderful  creations  are  possible  through  language!  How 
useful  this  knowledge  is! 

• Poorly  controlled  sentences  are  seldom  clear. 

• The  woman  gave  the  beggar  a loonie  full  of pity  for  his  poverty. 

• After  Macdonwald  and  Macbeth  s heads  were  removed,  they  put  them  on  a 
stake. 

• It  is  decided  that  the  boys  will  build  a fire.  Because  it  was  cold. 

• Ideas  delivered  in  simple  sentences  are  powerful.  Explanations  requiring 
connections  of  details  most  often  require  lengthy  sentences  with  coordinate  and 
subordinate  elements.  However,  emphasis  is  often  the  result  of  brief  and  direct 
statements. 

• Because  I have  demonstrated  the  use  of  short  sentences  for  emphatic 
presentation  of  key  points,  you  will  be  prepared  to  enliven  your  expositions 
with  a variety  of  sentences  to  suit  your  purposes.  Powerful  ideas  deserve 
emphasis. 
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Punctuation  matters: 


• End  punctuation  must  match  the  purpose.  A question  mark  may  indicate  a 
statement  spoken  as  a question.  However,  this  may  be  a confusing  technique  in 
expository  writing.  Writers  of  English  reverse  subject  and  verb  or  use  interrogative 
pronouns  to  ask  questions.  (Perhaps  English  writers  should  welcome  the  Spanish 
technique  of  the  question  mark  at  the  beginning  of  questions.) 

• You  are  coming  with  us  after  all  the  trouble  of  finding  you  another  ride?  (This 
may  be  clear  in  speech,  but  a reader  may  not  ‘hear’  the  question  until  the 
complete  statement  is  read.) 

• Are  you  coming?  (simple  reversal  of  subject  and  verb) 

• Will  you  be  coming?  {xQWQXSdX  with  addition  of  ‘will’;  also,  ‘do’  may  be  used.) 

• When  is  Sam  coming? {mXQXxogaXiwQ  pronoun) 

• The  exclamation  mark  is  often  used  for  emphasis.  It,  too,  may  be  used  excessively, 
and  irritate  readers. 

• Although  this  course  contains  much  reading  and  writing,  other  language  arts 
are  addressed  also.  Your  teachers  expect  you  to  do  well  in  it!  (The  exclamation 
is  simply  emphasis,  an  attempt  to  show  enthusiasm  in  voice.  This  is  common  in 
casual  writing,  but  it  is  rarely  necessary  in  exposition.) 

• Combining  sentences  and  questions  is  awkward.  Readers  do  not  appreciate  such 
surprises  when  the  ‘point’  is  mixed  with  a question  that  may  require  an  answer. 

‘ After  this  course  is  completed,  expect  that  you  will  be  well  able  to  succeed  in 
English  20-1  because  won  1 you  want  to  prepare  for  college  or  university? 

(The  reader  has  difficulty  here  because  the  writer  seems  to  be  making  a point 
rather  than  expecting  an  answer.) 

• ADLC provided  English  10-1  and  English  10-2  for  its  students  in  September 
2001.  Is  this  not  the  result  of  the  direction  of  Alberta  Learning  to  provide  new 
courses  for  all  Grade  10  students?  Therefore,  many  distance  education 
students  will  be  as  well  prepared  as  students  in  classrooms.  (This  selection 
contains  a rhetorical  question  whose  answer  is  obviously  “yes”.  It  seems  to 
be  used  simply  to  confirm  information — a bit  like  the  Canadian  “eh?”  which  is 
used  too  frequently.  A more  powerful  method  of  delivering  this  information 
may  be  to  add  it  as  support  to  another  sentence.) 


Your  Response  Booklet  provides  opportunities  to  show  your  awareness  of  sentences. 
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Vocabulary  Log 

In  the  Introduction  Unit  Booklet,  you  were  instructed  to  extend  your  vocabulary  by 
creating  a Vocabulary  Log  in  which  you 

• list  new  words  and  their  definitions 

• list  words  that  are  more  precise  than  your  usual  choices 

The  Vocabulary  Log  is  to  be  submitted  with  each  unit. 


Remember  the  Journal 

1 . Your  Journal  is  to  be  written  on  your  own  paper  and  attached  to  each 
response  booklet  as  required. 

2.  This  unit’s  Journal  should  contain  seven  numbered  entries,  one  labelled 

“Mark  this  one”. 


The  student... 

The  student... 

Excellent 

• shows  perceptive  and  original 

thoughts 

• develops  thoroughly  detailed 

content 

• shows  self-evident  purpose 

• uses  clear  and  consistent 
voice  throughout 

• organizes  effectively 
according  to  choice  of 
principle 

• uses  thoughtfully  creative 

language 

Satisfactory 

• shows  conventional  thoughts 

• develops  content  insufficiently 

• shows  varying  or  Indeterminate 

purpose 

• uses  Inconsistent  voice 

• organizes  weakly,  without 
evident  principle 

• uses  vague  or  general  language 
often 

Proficient 

• shows  perceptive  but  not 
especially  original  thoughts 

• develops  clearly  detailed 

content 

• shows  clear  purpose 

• uses  consistent  voice 
throughout 

• organizes  according  to 
clearly  chosen  principle 

• uses  appropriate  language 

Inadequate 

• shows  lack  of  thoughts  and 
details 

• shows  lack  of  awareness  of 

purpose 

• shows  inconsistent  voice 

• uses  insufficient  organization 

• uses  unacceptable  language 
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Remember  Supplementary  Exercises 


The  Introduction  to  English  10-1  promised  Supplementary  Exercises  for  Units  1 to  7. 
The  marker  has  the  challenge  of  deeiding  upon  supplementary  exercises  to  assist 
development  of  your  language  skills.  If  you  have  a request  for  help  in  some  particular 
aspect  of  language  use,  please  state  it. 

To  be  significantly  useful,  eaeh  supplementary  exercise  should  be  completed  when  you 
receive  each  marked  unit. 


Remember  that  Unit  9 requires  submission  of  M supplementary  exercises. 


Unit? 
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Unit  8:  Finding  Film 
Overview 


Of  the  many  forms  of  entertainment,  films  may  be  viewed  in  multiplex  theatres,  in  small 
town  movie  houses,  or  in  the  comfort  of  home  via  computer  or  VHS/DVD  players. 
Consequently,  many  people  are  rather  passive  consumers  of  entertainment.  However, 
films  are  not  just  solely  entertainment.  By  bringing  many  locations,  characters  and 
situations  into  people’s  daily  lives,  they  allow  people  to  escape  their  realities,  to  live 
vicariously  through  others,  or  to  consider  events  and  issues. 

You  are  likely  aware  that  films  use  many  of  the  techniques  borrowed  fi*om  short  stories, 
novels,  photographs,  and  poetry.  Unit  8 of  English  1 0- 1 is  designed  to  help  you  become 
more  active  in  unravelling  the  ideas  of  films. 

Finding  FUm  is  a thematic  unit  of  one  main  text: 

> film 

Finding  Film  is  a study  and  production  of  several  representations  of  ideas: 

> chart 

> viewing  journals 

> character  analysis 

> critical  response  questions 

> allusion  representation 

> analysis  of  film  techniques 
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Alberta  Learning  requires  film  study  in  high  school  English  courses. 

This  unit  in  English  10-1  provides  a study  of  The  Lion  King  II:  Simba’s  Pride,  a Disney  film. 

No  films  are  available  from  ADLC  or  LRC.  This  film  is  in  many  rental  shops.  Disney  films  are  often 
available  in  libraries  or  from  acquaintances. 

A substitute  film  study  is  offered  in  this  unit  for  students  unable  to  obtain  the  assigned  film.  Of  necessity, 
such  study  is  more  demanding  because  of  the  nature  of  the  films. 

The  Lion  King  II:  Simba ’s  Pride  is  an  animated  film.  Some  people  assume  animated  films  are  for  kids — 
younger,  less  sophisticated  viewers  than  high  school  students.  However,  after  a close  analysis  of  this 
animation,  you  will  realize  that  such  productions  have  a complexity  that  is  beyond  children.  Such 
combinations  ensure  that  films  appeal  to  viewers  of  all  ages.  ^ 


The  Lion  King  II:  Simba  Pride 

Alternative  Film 

Section  1 

Film  Terms  and  Techniques 

Section  1 

Film  Terms  and  Techniques 

Section  2a 

The  Opeining  Segment:  Simba ’s  Pride 

Section  2b 

The  Opeining  Segment:  Alternative 

Section  3 a 

Simba ’s  Pride,  Part  One 

Section  3b 

Alternative  Film,  Part  One 

Section  4a 

Simba ’s  Pride,  Part  Two 

Section  4b 

Alternative  Film,  Part  Two 

Section  5 

Studying  the  Characters 

Section  5 

Studying  the  Characters 

Section  6 

The  Role  of  Music 

Section  6 

The  Role  of  Music 

Section  7 

Your  Film  and  Section  Romaeo  and  Juliet 

Section  7 

Your  Film  and  Section  Romaeo  and  Juliet 

You  may  choose  to  work  with  one  alternative  film  from  the  following  list  if  you  cannot  obtain  Lion  King 
II,  Simba  s Pride. 

• Finding  Forrester  (2000) 

• Rated  PG  for  brief  strong  language  and  some  mild  sexual  references 

• An  Afro-American  teen  writing  prodigy  finds  a mentor  in  a reclusive  author. 

• The  focus  is  on  attaining  one’s  potential  despite  being  misunderstood. 

• October  Sky  (1999) 

• Rated  PG  for  mild  language 

• This  is  based  on  the  true  story  of  Homer  Hickam,  a coal  miner’s  son  who  against  his  father’s  wishes  was  inspired  by 
the  first  Sputnik  launch  to  take  up  rocketry. 

• The  focus  is  on  attaining  one’s  potential  with  support  of  others  and  despite  circumstances 

• What’s  Eating  Gilbert  Grape  (1993) 

• Gilbert  has  responsibility  for  his  autistic  brother  Amie  and  his  obese  mother,  but  this  is  a problem  when  love  walks 
into  his  life. 

• The  focus  is  on  meeting  responsibilities  while  preserving  dignity. 

You  will  gain  much  by  viewing  a film  completely  at  least  once  before  you  begin  to  analyze  the 
segments  and  accompanying  activities. 
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Outcomes  of  Unit  8:  Finding  Film 


You  will 

• view  and  study  a film 

• learn  about  and  apply  various  film  techniques 

• respond  to  ideas  in  Viewing  Journals 

• employ  various  organizational  techniques 

• prepare  creative  pieces  for  Creative  Collection 

Organization  of  the  Unit 

You  are  expected  to  complete  the  units  sequentially  to  profit  from  developmental 
activities.  As  you  work  through  each  Unit  Booklet,  your  finished  work  should  be 
placed  in  the  Response  Booklet. 

Only  the  Response  Booklet  with  all  required  attachments  is  sent  for  marking. 

Marked  assignments  are  returned  to  you  as  quickly  as  possible.  You  should  review  the 
marker’s  comments  and  grading  because  you  will  gain  greater  awareness  of  your 
abilities  and  your  progress. 

The  Viewing  Journal 

Unit  1 Introduction  described  the  Journal  as  useful  to  develop  skills  in  writing, 
reflection,  and  self-evaluation.  In  this  unit,  you  will  be  completing  a Viewing  Journal  to 
contain  your  observations  as  you  actively  view  the  film. 

ResourceLines,  page  215,  gives  some  “During  Viewing”  questions  to  guide  your 
Viewing  Journals. 

While  viewing  the  film,  make  point  form  notes  of  your  observations  and  ideas  because 
simultaneously  writing  and  viewing  can  be  difficult.  If  you  use  the  “pause”  button  on 
the  remote  control  to  interrupt  your  viewing,  you  will  be  able  to  record  your  responses 
to  what  you  see  and  hear  in  more  detail. 

All  journal  entries  will  be  evaluated  with  an  emphasis  on  your  ability  to 
demonstrate  careful  and  considered  observations  of  the  film. 


English  10-1  Unit  8 


3 


Vocabulary  Log 

Extend  your  vocabulary  by  keeping  a Vocabulary  Log  throughout  this  unit  in  which 
you 

• list  new  words  and  their  definitions 

• list  words  more  precise  than  your  usual  choices 

The  Vocabulary  Log  page  is  in  the  Response  Booklet. 


Creative  Collection 

As  part  of  representing  in  language  arts,  each  student  is  to  keep  a separate  collection  of 
his/her  creative  work  such  as  poems,  short  stories,  fables,  allegories,  illustrations, . . . 
whatever! 


The  complete  collection  will  be  expected  in  Unit  9.  Excellent  student  work  chosen  to 
be  part  of  the  Student  Magazine  is  uploaded  to  the  magazine  site  after  the  student  is 
contacted  for  permission. 

The  Student  Magazine  of  creative  writing  available  to  all  ADLC  students  is  linked  to 
ADLC’s  main  Internet  page:  http://www.adlc.ab.ca 


Viewing  Journal  1 

Begin  by  thinking  about  movies  generally.  Not  all  students  are  movie-viewers,  but  your 
observations  can  be  supported  from  your  experience. 


Describe  your  favourite  film  or  a film  you  recently  viewed. 

What  aspects  of  your  choice  made  it  enjoyable? 


You  may  consider  a discussion  of  such  aspects  as 

• the  actors 

• the  storyline 

• the  special  effects,  both  visual  and  auditory  (sound) 

• the  soundtrack  and  its  contribution  to  the  film 

• the  costumes 

• the  setting  of  the  film 

• the  ending 

• the  ideas 
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Creative  Collection  Ideas  from  Film 

You  are  expected  to  produce  at  least  one  creative  piece  in  response  to  ideas  presented  in 
the  film  you  study. 

Here  are  some  suggestions  for  creative  forms  that  you  may  have  not  yet  attempted,  but 
would  like  to  try  during  or  after  your  study  of  the  film: 

• Puppet  show  script  - Select  one  segment  from  the  film  and  create  a puppet  show 
script.  Consider  your  audience  and  perhaps  even  design  the  puppets. 

• Children’s  book  version  - Select  a specific  age  group  you  wish  to  target  and 
create  an  age-appropriate  book  version  from  a segment  of  the  film. 

• Original  song  - If  you  have  musical  talent  and  love  to  write  lyrics,  then  put  your 
strengths  to  work  and  create  an  original  song  that  fits  a particular  segment  of  the 
film.  In  a separate  written  commentary,  defend  your  lyrics  and  how  they  mirror 
aspects  of  the  film  segment  you  chose. 

• Cartoon  strip  - Select  one  segment  of  the  film  and  create  a cartoon  strip  version 
(at  least  8 frames).  Consider  your  audience  as  well  as  the  general  purpose  of 
cartoon  strips. 

• Persuasive  speech  - Assume  the  persona  of  a character  from  the  film  and  create  a 
speech  on  a specific  topic  that  would  be  meaningful  to  that  character.  Consider  the 
audience  for  whom  the  speech  would  be  directed. 

• Business  letter  OR  friendly  letter  - Assume  the  persona  of  a character  from  the 
film  and  draft  a business  or  friendly  letter.  Consider  to  whom  and  for  what  purpose 
your  character  would  be  writing. 

• Advertisement  - Create  a movie  poster  for  the  film,  OR  create  an  audio 
advertisement  for  the  film  that  would  be  aired  on  radio,  OR  create  a multimedia 
advertisement  for  the  film  that  would  be  seen  on  a screen.  Consider  the  audience 
you  wish  to  reach. 

• Storyboard  - Select  one  segment  from  the  film  and  create  the  storyboard  the 
director  would  use  to  film  the  segment.  It  should  contain  the  type  of  shots  and 
information  about  character  movement,  music,  lighting,  and  sound  effects. 

Remember:  Creative  Collection  is  to  be  submitted  with  Unit  9,  the  final  unit. 
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Viewing  is  an  important  skill  in  language  arts.  People  view  every  day,  but  often 
passively.  This  unit  is  designed  to  help  you  analyze  actively  the  ways  sound,  colour, 
camera  angles,  and  images  are  used. 

READ  ResourceLines  “Here’s  How:  Film  and  Television”  pp.  210-215.  “Terms  and 
Techniques”  on  page  213  deserves  careful  attention. 
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1 . Complete  the  following  chart,  providing  definitions  for  some  of  the  specific 
vocabulary  of  film  study.  A chart  for  your  finished  copy  is  in  the  Response 
Booklet. 


Terms 

Definitions 

feature  film 

cinematic 

techniques 

documentary 

the  position  of  the  camera  in  relation  to  the  object:  high-angle, 
eye- level,  low-level 

shot 

scene 

sequence 
(also  'segment') 

use  of  the  camera  lens  to  move  the  subject  closer  and  apparently 
larger  on  the  screen 

fade-in 
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2.  Complete  the  chart  below  to  describe  the  six  different  types  of  camera  shots. 
Provide  quick  sketches  of  each  as  well.  A chart  for  your  finished  copy  is  in  the 

Response  Booklet. 


Type  of  Shot 

bescription/Sketchof  Shot 

high  angle  shot 

low  angle  shot 

eye  level  shot 

medium  shot 

long  shot 

close  up 
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The  Use  of  Colour  and  Line 


Films,  especially  animations,  use 
colour  and  line  to  assist  in 
communicating  specific  ideas. 

Including  full  colour  and  varying 
shades,  colour  is  often  given 
symbolic  meaning  to 
communicate  emotions  or 
particular  aspects  of  a character  or 
setting.  Symbolic  meanings  vary 
from  culture  to  culture. 

Often  colours  are  used  in  contrast. 

In  one  scene,  a character  may 
have  many  bright  colours  such  as 
white  and  yellow  to  be  associated 
with  a positive  idea.  In  another 
scene,  dark  colours  such  as  black 
or  grey  may  show  a change  in 
character.  In  animation  films,  the 
colours  used  to  illustrate  the 
characters  and  their  surroundings 
often  are  significant. 

Line  also  communicates  specific 
ideas  in  animated  film.  A character 
drawn  with  sharp  lines,  many 
angles,  and  sharp  features  is  often  contrasted  with  a character  drawn  with  softer  curves 
and  rounded  features.  Generally,  sharp  lines  and  angles  represent  aggressive  or  evil 
characters  (often  the  ‘bad’  male  or  female)  while  the  softer  curves  and  lines  represent 
heroes  (often  the  ‘good’  male  or  female). 

• Casper  the  ghost  is  the  bubbly  sort  of  nice  white  ghost  with  nothing  but  curves.  He 
could  be  contrasted  with  some  evil  black  and  green  ghoul  with  sharp  lines  and 
angles  and  a more  ‘evil’  look. 

• Many  animated  super-heroes  (X-man,  Superman,  Electra)  are  quite  angular.  Thus, 
no  single  rule  applies,  but  the  viewer  very  quickly  understands  the  rule  used  within 
a certain  film  or  series. 

Such  descriptions  of  colour  and  line  are  often  trite  and  stereotyped,  but  you  need  to 
realize  that  these  are  useful  techniques  for  animators. 


Colours 

Associated  meanings 

Blue 

• sadness 

• calm  or  serenity 

Red 

• anger  or  hatred  (bloodshed) 

• possi  b 1 e 1 ove  (strong  emoti  on) 

Black 

• threat  or  evi  1 

• power  or  aggression 

• contrast 

• sophistication 

Green 

• envy,  jealousy 

• growth  or  f erti  1 i ty 

Yellow 

• warmth  (sunlight) 

• happiness 

Purple 

• royalty 

• power 

White 

• cleanliness,  purity 

• contrast 

Grey 

• lack  of  emotion 

• death 

• sadness,  sorrow 
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study  of  an  ALTERNATIVE  Film: 


If  you  choose  to  work  with  one  alternative  film  from  this  list  because  you  could  not 
obtain  Lion  King  II,  Simba  s Pride,  choose  carefully. 

Assignments  are  very  similar  to  those  for  The  Lion  King:  Simba  s Pride.  Please  realize 
that  the  assignments  are  somewhat  vague  and  have  no  examples  because  “one  size  fits 

all”. 


OR 


Printed  witH^edging  of  this  backgjroiiin(ftextur^ 

^ r.  aD  . Q ■ ^ 


o 


Section  2B:  The  Opening^Segmelft:  AUernative 
• SgCtion^B : AlternativSf  Part  One 
O • Section  46:;  Alternative,  Part  Two 

Q O 

O 


O 


O 


O 


O 

Atetnative  Films 

, ^ o 

•^  Pinding  Forrester  (2000) 

■ Rated  PG  for  brief  strong  language  and  soine  mild  sexual  references 

• An  Afro-American  teen  writing  prodigy  finds  a mentor  in  preclusive  author. 

• The  focus  is  on  attaining  one’s  potential  despite  being  misuriderstood 


O 

O 


’ Qctober'Skyt\999)  O ^ O 

• Rated  PG  for  mild  language  ^ , 

) • This  is  based,  on  the  true  story  of  Homer  Hickam,  a .cdal  rniner’s  son  #hrr' 

against  his  fatlier’s  wishes  was  inspired  by  the  first  Sputnik" launch  to^take  up 
) i^Qc^try.  ^ O 

• The  focus  is  oiT attaining* one’s  potential  with  support  of  others  and  despite 

A ■,  O O ^ ^ 

• What^s  Eating  Gilbert  Gpope  (iW3)  ( ^) 

• Gilbert  has  respoiistbility  for  his  autistic  br^er  Amie  and  his  obese  mother^ 
but  this  is  a problem  when  love  Avalks  into  his  life. 


% 


Thq  focus  is,  op)  meeting  responsibilities  while  preserving  dignity. 


'v. 


You  will  gain  much  by  viewing  the  total  film  at  least  once  before  you  begin  to 
analyze  the  segments  and  accompanying  activities. 


10 


English  104  Units 


prides  - 

social  units  of 
lions 
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The  Lion  King  II:  Simba  s Pride  follows  the  lives  of  two  prides  of  lions  living  in 
Africa.  Kiara  is  a lioness  who  is  maturing  and  trying  to  find  where  she  belongs, 
the  film,  she  meets  Kovu,  who  has  been  taught  to  believe  that  Kiara’s  pride  is  the 
enemy.  He  sets  out  to  reclaim  control  of  the  pridelands  in  his  father’s  name. 


You  may  have  already  viewed  the  film,  or  you  may  wish  to  view  the  film  in  one'sitling 
for  enjoyment. 


In  the  opening  segment,  dawn  is  approaching  and  the  animals,  predators  and  prey  alike, 
are  headed  to  Pride  Rock  for  a very  special  ceremony.  Rafiki,  the  baboon,  is  beckoning 
the  animals  to  witness  the  presentation  of  Simba  and  Nala’s  first  cub,  Kiara.  Th 
in  the  opening  piece  of  music  emphasize  how  the  previous  king,  Moufassa,  has  passed 
his  legacy  to  his  son,  Simba,  who  is  now  passing  it  to  his  daughter.  The  ope 
segment  represents  a ritual  baptism. 


When  you  begin  your  analysis,  view  the  opening  segment  and  identify  th 
techniques  being  used  by  the  animators  and  the  ideas  they  communicate. 


The  following  chart  outlines  elements  of  four  specific  shots  in  the  film’s  opening 
segment.  Follow  along  in  the  chart  as  you  view  the  opening  segment.  You  may  need  to 
view  this  segment  several  times  to  see  all  the  outlined  elements.  Then,  you  are  asked  to 
identify  the  features  of  one  scene. 


Insert  the  film  and  begin  viewing  the  opening  sequence. 


The  opening  sequence  begins  with  the  approach  of  dawn  and  ends  as  the  title 
of  the  film  appears  in  bold  letters  on  the  screen. 
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Carefully  study  the  chart  below  to  learn  about  some  of  the  decisions  made  by  the 
animators  and  some  interpretations  of  their  intended  meanings. 


Description 

Shot  #1 

The  baboon  Rafiki 
on  Pride  Rock 

Shot  #2 

Vision  of  Moufassa  in 
the  bright  sky 

Shot  #3 

Presentation  of  the 
new  cub,  Kiara 

Shot  #4 

Introduction  of 

Tinton  and  Pumbaa 

Camera  Angle 

A low  angle  shot 

emphasizes  the 
importance  of  Raf  iki 
and  the  rock.  The 
rock  points  to  the  sky, 
residence  of  previous 
kings'  spirits. 

A low  angle  shot 

emphasizes  the  god- like 
characteristics  of 
Moufassa.  He  is 
someone  to  admire. 

An  eye  level  shot 

brings  the  viewer  into 
close  association  with 
the  new  cub  (main 
character). 

An  eye  level  shot 

allows  the  viewer  to 
be  closely  associated 
with  these  two  comic 
characters. 

Camera 

Distance 

This  long  shot 
emphasizes  that 

Raf  iki  is  calling  the 
animals  from  far  and 
wide.  It  hints  at  the 
distances  they  must 
travel. 

A medium  shot  shows 
the  full  face  of 
Moufassa.  The  rays  of 
light  behind  him  add  to 
his  god- like 
appearance. 

A close  up  allows  clear 
view  of  Kiara, 
emphasizing  her  role  as 
an  important  character. 

The  viewer  has  a full 
view  of  Timon  and 

Pumbaa  in  a long  shot. 
Because  they  are  on 
the  rock,  they  must  be 
important  in  the 
action. 

Camera 

Movement 

No  specific  camera 
movement  occurs  in 
this  shot. 

In  a pan  shot  the 
camera  moves  from 
Rafiki  on  the  rock  to 
Moufassa  - as  if  he 
presents  the  vision  in 
the  sky  to  the  animals. 

A pan  shot  brings  Kiara 
from  Nala  to  Rafiki  and 
then  to  the  raised 
position  she  finishes  in. 
The  pan  focuses  on 

Kiara  and  n\inimizes  the 
others. 

A pan  shot  moves 
from  the  happy  family 
to  the  two  characters, 
showing  that  they  play 
an  important  role  in 
the  family  and  in  the 
next  shots. 

Use  of  Colour 

The  blue  sky  is  just 
appearing  while  some 
pink  remains.  The 
morning  has  come, 
representing  a new 
day  and  a new 
beginning. 

Moufassa  is  presented 
in  soft  oranges  and 
brown.  The  golden  light 
from  the  clouds  helps 
to  errphasize  his 
goodness  and  his 
godliness. 

Kiara  has  lighter  shades 
of  similar  colours  as 
Moufassa,  emp  hasi  z i ng 
her  connection  to  hinrv 

The  fully  blue  sky 
shows  that  the  new  day 
(era)  has  begun  and  she 
is  a part  of  it. 

The  strong  contrast 
of  colour  between  the 
warthog,  Pumbaa,  and 
the  meerkat,  Timon, 
emphasizes  their 
differences  in 
character.  Pumbaa  has 
dark  brown  and  black; 
Timon  has  light  brown 
and  taupe. 

Use  of  Line 

The  clouds  are  soft 
and  fluffy;  the  rock 
forms  a distinct  angle 
pointing  to  the  sky. 

All  of  the  lines  are  soft 
curves  - from 

Mouf ossa's  mane  to  his 
eyes  to  his  smile. 

All  Kiara's  lines  with 
her  pudgy  claws  and 
tuft  of  hair  emphasize 
her  cuteness  and 
cuddliness. 

The  two  characters 
are  drawn  to  show 
strong  contrast.  The 
warthog  is  large  with 
coarse  features  while 
the  meerkat  is  petite 
with  finely  drawn 
features. 

Elements  of 

Plot 

This  shot  introduces 
Raf  iki  and  lets  the 
viewer  know  the  place 
to  which  the  animals 
are  heading. 

This  shot  introduces 
another  character 
(Moufassa)  linked  to 
the  reason  the  animals 
are  moving. 

This  shot  introduces  one 
of  the  protagonists,  the 
reason  the  animals  came 
to  Pride  Rock. 

Viewers  can  assume 
these  characters  play 
significant  roles  and 
they  are  friends  to 
each  other  and  to 

Simba. 

Music/Sound 

Effects 

The  lyrics  with  this 
shot  are  not  English; 
perhaps  Rafiki  is 
beckoning  the  animals 
in  his  own  language. 

The  lyrics  "He  lives  in 
you"  are  sung  as  the 
camera  pans  from 

Rafiki  to  Moufassa, 
emphasizing  the  power 
and  presence  of 
Moufassa. 

The  musical  score  has  a 
distinct  change  in  sound 
and  tempo  when  Kiara  is 
presented.  The  camera 
closes  on  her  to 
emphasize  that  action. 

Much  of  the  dialogue 
of  these  two 
characters  is 
humorous:  "...the 
really  important  stuff 
like  how  to  belch 
[sound  effect]".  This 
sets  a humorous  tone 
for  the  film 
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Section  2A:  The  Opening  Segment:  Simha’s  Pride 


Complete  the  chart  for  Shot  #5,  using  the  previous  chart  as  a guide.  (The 
Booklet  has  a chart  for  your  finished  work.) 


Description 

Fainting  of  Timon  and  Pumbaa 

Camera  Angle 

Camera  Distance 

Camera  Movement 

Use  of  Colour 

Use  of  Line 

Elements  of  Plot 

Music/ Sound 
Effects 

<x 

<x 


o< 
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symbol- 
something that 
represents  more 
than  it  actually 
is.  A dove  is  a 
bird,  but  it  can 
also  represent 

- - 
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Animators  use  other  purposeful  symbols  to  communieate  speeific  ideas  in  this  segment. 
Here  are  three  to  eonsider: 

• The  full  moon  shines  brightly.  Beeause  the  moon  shows  an  ever-ehanging  ‘faee’ 
throughout  year,  it  is  universally  reeognized  as  a symbol  for  change.  Therefore, 
the  appearance  of  the  moon  at  the  beginning  of  the  segment  helps  the  viewer 
realize  that  something  either  has  changed  or  is  about  to  change.  As  well,  the  moon 
is  full,  indicating  that  its  cycle  has  come  full  circle  - perhaps  a connection  to  the 
“Circle  of  Life.” 

• Rays  of  sunshine  from  the  vision  of  Moufassa  touch  Kiara  as  Rafiki  presents  her 
to  the  animals.  This  could  represent  approval  of  her  grandfather  and  her 
acceptance  into  the  prides  of  the  past  as  well  as  the  present. 

• The  swirling  leaves  appear  in  the  first  shot  and  throughout  several  others.  When 
Rafiki  is  finished  presenting  Kiara,  the  song  “He  lives  in  you. . .He  lives  in  me”  is 
sung.  The  leaves  swirl  around  Kiara,  Rafiki,  Simba  and  Nala.  The  leaves  also 
swirl  among  the  animals  that  have  gathered.  The  leaves  seem  to  unite  all  the 
animals,  predator  or  prey,  suggesting  spiritual  connections  with  nature. 

You  will  realize  that  film  is  much  more  than  entertainment.  It  is  a unique  form  of 
communication  from  which  one  can  learn  as  well  as  enjoy.  Disney  films  may  be  as 
complex  as  any  others! 


2Al:  The  Opening  Segment:  Simhas  Pride 
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Read  the  following  carefully  BEFORE  viewing. 


Part  One  begins  immediately  following  the  shot  containing 
the  title  of  the  film  and  ends  as  Simba  looks  down  at  Kiara 
and  Kovu  cuddled  together  under  the  stars. 


Viewing  Journal  2 


Now  that  you  have  viewed  and  analyzed  the  opening  segment,  prepare  yourself  with 


your  remote  control,  pen  and  journal  to  begin  your  observations  of  the  first  partof 
film.  For  convenience,  the  discussion  refers  to  Part  One  and  Part  Two  as  defined  in  the 
textboxes.  ^ v 


Record  all  your  observations  during  Part  One  of  the  film  in  your  Viewing  Journal 
Entry  2. 

Use  During  Viewing  questions  (p.  215  of  ResourceLines)  as  a guide. 

Be  an  active  viewer — consider  these  questions  before  viewing  Part  One 


During  Viewing  Questions  - fi’om  ResourceLines,  p.  215 


Who  is  the  intended  audience  for  the  film? 

What  is  the  main  purpose  of  the  film? 

What  complications  will  occur  within  the  plot?  How  will  the  film  end? 

Is  the  plot  development  predictable?  Are  there  any  surprises? 

Are  the  characters’  reactions  to  situations  predictable? 

What  visual  techniques  are  used  and  what  is  their  purpose? 

What  memories  of  experiences  or  images  from  your  life  does  the  film  bring  to 
mind? 


. . . and  a few  more  questions  may  be  helpful. 
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Some  other  questions  to  consider: 

• What  colours  do  you  notice  in  this  segment?  How  do  they  change  from  segment  to 
segment?  What  could  these  changes  mean? 

• Look  carefully  at  the  way  in  which  places,  characters,  and  objects  are  drawn. 
Consider  any  changes  earefully.  What  could  these  changes  in  the  way  these  are 
drawn  mean? 

• Listen  carefully  to  the  lyries  and  the  musie  in  this  segment.  Quote  lines  and/or 
describe  music  that  connects  in  some  way  to  the  plot,  charaeters,  setting,  mood,  or 
theme. 

• What  purposeful  symbols  (either  objects  or  actions)  do  you  notice  in  this  segment? 

• What  role  does  humour  play  in  this  segment  of  the  film? 

• Listen  carefully  and  quote  pieces  of  the  dialogue  that  you  believe  eontribute  to  the 
plot,  character,  setting,  mood,  or  theme. 

The  Lion  King  II:  Simba  s Pride  is  more  than  a children’s  animated  classie.  Like  any 
story,  it  has  the  basic  elements  of  plot,  setting,  character,  mood,  and  theme,  and  uses 
other  specific  literary  conventions. 


Section  3A:  The  Lion  King  II:  Simha’s  Pride,  Part  One 
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You  have  viewed  the  film  from  the  opening  segment  to  where  Simba  looks  down  at 
Kiara  and  Kovu  cuddled  together  under  the  stars.  You  have  looked  at  a chart  modelling 
the  analysis  of  film  techniques.  Now,  consider  the  narrative  and  technical  aspects  of  , 
Part  I of  the  film. 


Questions  Relating  to  Part  One  of  The  Lion  King  11:  Simba's  Pride 


Answer  each  of  the  following  questions,  using  specific  details  from  the  film  to  support 
your  answers.  The  Response  Booklet  provides  space  for  polished  answers  and  charts. 

Language 

< 

1 . Consider  the  apparent  purpose  of  the  dialogue  between  Timon  and  Pumbaa.  Who 
is  the  intended  audience  of  this  film?  Defend  your  answers  with  specific  details. 


Puns  are  purposeful  plays  on  words,  generally  humorous.  When  Pumbaa  falls  on 
Kiara  in  the  water,  Timon  says  “. . .let  me  define  babysitting”,  and  most  viewers 
will  laugh.  Cite  another  pun  and  explain  the  play  on  words. 


Pun 

Play  on  Words 

"...let  me  define 
babysitting" 

Babysitting  means  caring  for  a child,  but  it  could  mean  sitting  on 
a child. 
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Character 


3.  Character  traits  are  demonstrated  by  what  a person  says  and  does  as  well  as  by 
what  others  reveal.  What  have  you  learned  about  Simba  in  this  segment?  You 
may  add  more  if  you  wish,  but  aim  for  three  traits  with  appropriate  support.  You 
may  appreciate  some  help  in  the  following  chart. 


Traits 

Evidence 

Protective 

Simba  wants  to  keep  Kovu  in  exile  with  the  other  Outlanders. 
However,  he  decides  to  reserve  judgment  while  acknowledging  his 
father's  law  that  states  all  debts  must  be  paid. 

4.  Listen  carefully  to  the  lyrics  of  the  song  “We  are  one”. 

a.  Quote  the  lines  that  show  Simba’s  lesson  in  responsibility  and  expectations. 
How  may  this  lesson  be  worthwhile  for  you,  the  viewer? 

b.  Quote  the  lines  that  show  Kiara’s  quest  to  discover  something  about  herself. 
How  may  this  lesson  be  worthwhile  for  you,  the  viewer? 

5.  What  is  Zira’s  plan  for  revenge  on  Simba?  What  does  it  reveal  about  her 
character? 

6.  In  what  way  is  the  chasing  of  the  birds  from  the  hill  and  then  running  from  the 
rhinoceroses  a turning  point  for  Kovu’s  character?  Explain  carefully. 


Section  3A;  The  Lion  King  II:  Simba  s Pride,  Part  One 
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Visual  elements 


7.  Several  visual  contrasts  are  used  in  this  film  segment.  Identify  details  of  some  of 
the  visual  contrasts  and  suggest  meanings  being  communicated. 


Visual  contrasts 

Ideas  communicated 

Pri  delands 
-beautiful  green  and 
pleasant  surroundings 

Outlands 
-harsh,  barren,  dull 
or  colourless 
surroundings 

Those  who  conform  may  enjoy  a better 
life  than  those  who  question  authority 
or  rebel. 

Kiara 

Kovu 

Family  and 

expectations  of  Kiara 

Family  and 
expectations  of  Kovu 

Prey 

Predators 

8.  Notice  carefully  the  use  of  black  and  red  during  Zira’s  song,  “My  Lullaby”. 
Identify  t^  purposeful  uses  of  black  and  red  and  explain  the  idea  being 
communicated  by  each. 

Plot 

9.  Rafiki’s  asks  Kovu  where  he  is  going.  Kovu  replies,  “Nowhere.”  Raflki  states, 
“That’s  what  you  think.”  What  is  Rafiki  aiming  to  accomplish? 

Connection  to  Romeo  and  Juliet 

10.  While  standing  on  the  rock,  Kiara  arranges  to  meet  Kovu  during  morning 

training.  Then,  they  bid  each  other  goodnight.  How  is  this  animated  film  segment 
reminiscent  of  the  balcony  scene  in  Romeo  and  Julietl  Explain  the  similarities. 
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You  have  carefully  viewed  and  analyzed  the  opening  segment  and  have  answered 
some  critical  questions  on  the  narrative  and  technical  aspects  of  approximately  the  first 
half  of  the  film. 

The  second  segment  begins  as  Kovu  starts  to  walk  away  from  Kiara  but  is  stopped  by 
Rafiki,  who  says  to  him,  “Where  do  you  think  you’re  going?”  The  segment  ends  with 
the  two  lions  humming  the  chorus  of  the  song  “Upendi”  as  they  walk  home  toward 
Pride  Rock.  Simba  invites  Kovu  into  the  den. 

Viewing  Journal  3 

Relax  with  your  remote  control,  pen  and  journal  to  begin  your  observations  of  the 
remainder  of  film.  For  convenience,  we  refer  to  Part  I and  Part  II  as  defined  in  the 
textboxes. 


Read  the  following  questions  carefully  BEFORE  viewing. 

The  sequence  for  this  assignment  begins  as  Kovu  begins  to  walk 
away  from  Kiara,  but  he  is  stopped  by  Rafiki  who  asks,  “Where  do 
you  think  you  Te  going?  ” The  sequence  ends  with  the  two  lions 
humming  the  chorus  of  the  song  “UpendK  as  they  walk  home 
toward  Pride  Rock. 


VIEW  Part  Two  of  the  film.  Record  all  of  your  observations  in  your  Viewing  Journal  3. 
using  the  During  Viewing  questions  on  page  2 1 5 of  ResourceLines  as  a guide. 


View  Part  Two  now. 


Questions  Relating  to  Part  Two  of  The  Lion  King  //,  Simba  Pride 


1 . Select  three  specific  shots  and  analyze  them  as  previously  illustrated  in  this  unit 
Below  is  the  chart  that  you  can  use  as  your  draft.  Your  finished  version  of  this 
chart  is  to  be  submitted  in  your  Response  Booklet. 


Description 
of  Shots 

Shot  #1 

Shot  #2 

Shot  #3 

Camera 

Angle 

Camera 

Distance 

Camera 

Movement 
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Use  of 

Colour 

Use  of  Line 

Elements  of 
Plot 

Music  and/or 
Sound 

Effects 
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2.  What  lesson  does  Simba  attempt  to  give  Kovu  when  they  visit  the  burned  lands? 
Why  may  this  be  significant  to  Kovu  and  to  viewers? 


3.  Consider  the  segment  in  which  the  Outlanders  surround  Simba.  Describe  two 
visual  elements  that  communicate  their  aggression  and  evil. 


4.  Symbols  are  prominent  in  this  part  of  the  film.  Complete  the  following  chart  to 
show  your  awareness  of  their  meanings.  (Add  another  to  the  chart.) 


Symbols 

Meanings  in  the  Film 

A scar  above  Kovu's 
left  eye 

A small  green  plant 
emerges  from  the 
snow 

The  swirling  leaves 

The  water,  first  as 
rain,  then  as  the 
flood  that  kills  Zira 

The  final  mighty 
roar  of  Kiara  and 
Kovu 
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5.  Locate  three  examples  of  humour,  explaining  what  makes  each  humorous,  and 
identifying  the  likely  audienee. 


Example 

Audience 

Reason  for  humour 

6.  Loeate  two  examples  where  eolour  ehange  is  deliberately  used  for  significant 
meaning: 


Colour  Change 

Meaning 

7.  Why  does  Zira  need  to  die?  Why  would  she  not  accept  Kiara’s  help? 


8.  In  the  closing  segment  of  the  film,  Rafiki  anoints  Kiara  and  Kovu  as  they  join  the 
eirele  of  the  pride.  Then,  they  move  to  the  end  of  Pride  Roek  and  give  a mighty 
roar.  What  idea(s)  are  eommunicated  by  the  similarities  between  this  final 
segment  and  the  opening  segment? 
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You  may  have  already  viewed  the  film,  or  you  may  wish  to  view  the  film  for 
enjoyment.  To  begin  your  analysis,  VIEW  the  opening  segment  and  consider  the 
techniques  and  the  ideas  they  communicate  or  accentuate. 


In  chart  form,  outline  elements  of  three  distinctly  different  shots  in  the  opening  segment 
of  your  film.  View  the  opening  several  times  to  identify  the  elements.  Pattern  your 
response  after  the  chart  in  Section  2:  Simba  s Pride.  Look  for  various  shots  such  as 
low-angle,  eye  level,  aerial,  long,  medium,  close-up,  or  pan. 
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Description 

Shot  #1 

Shot  #2 

Shot  #3 

Camera 

Angle 

Camera 

Distance 

Camera 

Movement 

Use  of 

Colour 

Use  of  Line 

Elements  of 
Plot 

Music/Sound 

Effects 
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Your  film  does  not  have  numbered  parts.  Watch  about  half  the  film  and  then  respond  to 
the  following  assignments. 


Viewing  Journal  2 


o 


Now  that  you  have  viewed  and  analyzed  the  opening  segment,  be  prepared  with  your 
remote  control,  pen  and  journal  to  record  your  observations  of  the  first  part  of  the  film. 

• Record  all  your  observations  during  the  first  part  of  the  film  in  your  Viewing 
Journal  Entry  2. 

• Use  During  Viewing  questions  (p.  215  of  ResourceLines)  as  a guide. 

• Be  an  active  viewer — consider  these  questions  before  viewing  the  first  part  of  thd 
film. 

O 

During  Viewing  Questions  - from  ResourceLines,  p.  215 
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• Who  is  the  intended  audience  for  the  film? 

• What  is  the  main  purpose  of  the  film? 

• What  complications  will  occur  within  the  plot?  How  will  the  film  end? 

• Is  the  plot  development  predictable?  Are  there  any  surprises?  © 

• Are  the  characters  reactions  to  situations  predictable? 

• What  visual  techniques  are  used  and  what  is  their  purpose? 

• What  memories  of  experiences  or  images  from  your  life  does  the  film  bring  to 
mind? 

Some  other  questions  to  consider:  . 

• What  colours  do  you  notice  in  this  segment?  How  do  they  change  from  segment  to>' 
segment?  What  could  these  changes  mean? 

• Look  carefully  at  the  way  in  which  places,  characters,  and  objects  are  showm. 
Consider  any  changes  carefully.  What  could  these  changes  in  the  way  these  are 
shown  mean? 

• Listen  carefully  to  the  lyrics  and  the  music  in  this  segment.  Quote  lines  and/or 
describe  music  that  connects  in  some  way  to  the  plot,  characters,  setting,  mood,  or . 
theme. 

• What  purposeful  symbols  (either  objects  or  actions)  do  you  notice  in  this  segment? 

• What  role  does  humour  play  in  this  segment  of  the  film? 

• Listen  carefully  and  quote  pieces  of  the  dialogue  that  you  believe  contribute  to  the 

plot,  character,  setting,  mood,  or  theme.  . 
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Like  any  story,  the  film  uses  the  basic  elements  of  plot,  setting,  character  and  theme  as 
well  as  other  specific  literary  conventions. 

Read  the  following  questions  carefully  BEFORE  viewing. 


o 


Questions  Relating  to  Part  One 

Answer  each  question  carefully.  Provide  carefully  selected  support  for  your 
observations.  Convince  your  marker  that  you  have  analysed  the  film  well.  The 
Response  Booklet  provides  space  for  polished  answers  and  charts. 

Language  and  Audience 

1 . Who  is  the  intended  audience  of  this  film?  Defend  your  answers  with  specific 
details. 

2.  Where  is  the  film  story  located?  What  features  of  language  connect  the  action  and 
characters  to  some  particular  location?  (This  could  include  such  aspects  as  dialect 
or  accent,  tone,  vocabulary,  and  expressions.) 

Character 

3.  Character  is  developed  by  what  a character  says  and  does  as  well  as  by  what 
others  reveal.  What  have  you  learned  about  a main  character  in  this  segment?  Yoi 
may  add  more  if  you  wish,  but  aim  for  three  traits  and  appropriate  support 
summarized  in  the  following  chart. 


Name  of  Character: 


Traits 

Evidence 
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O 
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4.  Films  often  use  visual  contrasts  to  communicate  specific  ideas.  In  less 

sophisticated  films,  these  contrasts  are  often  good  people  against  bad  people, 
organizations  against  individuals,  business  suits  against  tramps,  etc.  In  complex.*^ 
films,  the  contrasts  may  be  subtle.  Identify  at  least  two  visual  contrasts  in  this  film 
segment  and  the  meanings  they  seem  to  communicate.  (You  will  be  asked  about 
contrasting  colours  next.)  Please  refer  to  questions  in  Section  3 A for  assistance 
with  this  chart.  CZv 


Visual  contrasts 

A in  contrast  to  B 

Ideas  conmjnicated 
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o 
o o 
o 

o 
o 

o 
o 

o 
o 
o o 
o 


5.  Notice  carefully  the  use  of  eolours.  Identify  two  purposeful  contrasts  (such  as 
black  and  red  or  blue  and  orange).  Explain  the  idea  associated  with  each  colour 
and  the  apparent  purpose  of  the  contrast. 


6.  What  is  the  main  character  aiming  to  accomplish  and  what  forces  oppose  those 
objectives?  Summarize  the  conflicts  of  the  first  half  of  the  film. 


Protagonist 

Goals 

Antagonist 

(or  antagonistic  forces) 

Type  of 
Conflict 
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Fiim,  Pat^t  Pcvo 

A.  4 ^"i  '1  '"^'^wr 


o 

J 

o 

^ ,l 

o (3 

o ^ 

You  have  carefully  viewed  and  analyzed  the  opening  segment  and  have  answered  some 
critical  questions  about  the  narrative  and  technical  aspects  of  approximately  the  first  half 
of  the  film.  Now  analyze  the  remainder  of  the  film. 


Viewing  Journal  3 


o 


Similar  to  Part  One,  record  all  your  observations  in  Viewing  Journal  3 as  yoif  yiew  the 
remainder  of  the  film.  Use  During  Viewing  questions  on  page  215  of  ResourceLines  to 
guide  you. 

O o 

Read  the  following  questions  carefully  BEFORE  viewing. 

View  the  remainder  of  the  film.  Then,  return  to  these 
questions. 


O 
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© 
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o 
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o 


o 
o 
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o 


o 

© 


1 . Using  the  practise  chart  below,  analyze  three  specific  shots  from  this  segment.  To 
ensure  that  your  marker  may  visualize  the  scene,  your  description  must  be 
accurately  detailed.  The  chart  for  finished  work  is  in  your  Response  Booklet. 


Description 
of  Shots 

Shot  #1 

Shot  #2 

Shot  #3 

Camera 

Angle 

Camera 

Distance 
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Camera 

Movement 


Use  of 
Colour 


Use  of  Line 


Elements  of 
Plot 


Music/Sound 

Effects 
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something  that 
represents  more 
than  it  actually 
is.  A dove  may 
represent  peace. 

O 

o 

o 
o 
o 


Qj 

I'O 

m 

t - 

o 

o 

‘i-; 

© 

(2. 


O 

o 


y o 


o o 
o 
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2.  Choose  one  of  the  conflicts  faced  by  the  protagonist  you  identified  earlier.  How 
was  it  resolved? 

3.  Describe  two  visual  elements  communicating  some  aspect  of  theme.  That  is, 
connect  visual  details  to  ideas. 

4.  Symbols  are  prominent  in  most  films.  Complete  the  following  chart  to  show  your 
awareness  of  the  meanings  of  five  symbols  used  in  the  film.  These  may  be 
objects,  gestures,  items  of  clothing,  etc.,  but  not  people.  They  may  have  general 
meanings  such  as  a flag  or  salute,  or  they  may  convey  meaning  among  the 
characters  and  only  within  the  film  such  as  a signal  or  object  of  some  sort. 


Symbols 

Meanings  in  the  Film 
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5.  Most  films  contain  humour,  even  if  they  are  very  serious.  Select  three  examples 
from  this  film,  identify  the  likely  audience,  and  explain  what  makes  each 
humorous. 


Example 

Audience 

Reason  for  Humour 

6.  Locate  two  examples  where  colour  ehange  is  used  deliberately  for  significant  _ 
meaning.  (For  example,  a change  in  the  dress  of  the  heroine  from  white  to  red^*.«.3  | 
suggests....) 


Colour  Change 

Meaning 

The  closing  segment  of  the  film,  of  course,  is  key  to  understanding  plot  and^ 
theme.  Often  changes  in  charaeters  or  their  situations  are  accentuated.  Viewers 
easily  note  the  differenees  between  the  beginning  and  the  end.  (The  mystery  has 
been  solved,  the  criminal  has  been  caught,  the  girl  marries  the  guy,  etc.)  What 
idea(s)  are  communicated  by  the  similarities  between  the  ending  segment  and  the 
opening  segment? 


'w: 
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In  most  films,  some  pairs  of  characters  have  similar  situations,  yet  they  are  different  in 
personality,  achievement,  or  other  aspects.  Such  contrasting  characters  are  considered 
character  foils.  In  Romeo  and  Juliet,  for  example,  Romeo  and  Paris  were  in  similar 
situations;  both  desired  marriage  to  Juliet,  but  they  responded  very  differently. 

The  technique  of  character  foils  emphasizes  contrasts  rather  than  similarities.  In  a golf 
film  starring  you  and  the  present  PGA  tour  champion,  your  performance  would  likely 
contrast  strongly  with  his  expertise.  However,  if  he  missed  a putt,  slammed  his  golf 
club  into  the  ground,  and  stomped  away  in  anger  while  you  calmly  rescued  your  ball 
from  a sand  trap,  contrasting  character  traits  would  be  clearly  shown. 

One  pair  of  character  foils  in  The  Lion  King  II:  Simba  s Pride  is  Simba,  the  Lion  King, 
and  Zira,  the  leader  of  the  exiled  pride.  Zira  is  evil  and  wishes  to  destroy  Simba.  The 
contrasts  are  obvious.  However,  character  foils  may  have  some  similarities,  too. 
Because  they  are  both  leaders,  for  example,  Simba  shows  some  traits  similar  to  Zira. 

Carefully  investigating  such  pairs  of  characters  will  reveal  more  of  character 
development  in  this  film. 

Your  assignment: 

• Venn  diagram  - Use  this  to  compare  and  contrast  two  characters  from  the  film 
who  may  be  considered  foils.  You  have  studied  and  used  this  sort  of  diagram  in  an 
earlier  unit.  Resour ceLines,  p.  8 1 , provides  an  explanation. 

• Identify  at  least  two  traits  in  each  single  section. 

• Identify  at  least  t^  traits  in  the  overlapping  (common)  section. 

• Written  explanation  - Describe  the  following 

• two  traits  that  illustrate  how  your  chosen  characters  are  similar 

’ two  traits  distinct  to  illustrate  how  your  chosen  characters  are  different 

• Written  explanation  - Describe  how  your  two  characters  fit  the  definition  of 
character  foils. 


English  10-1  Unit  8 


Written  explanation  - Describe  how  your  two  characters  fit  the  definition  of  character  foils. 


,1 


Your  Assignment: 

DRAFT  (Finished  work  is  to  be  placed  in  Response  Booklet.) 
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Written  Explanations: 
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T(i^  Roi&  0^  Music 


Music  often  plays  a major  role  in  film.  In  fact,  ‘theme  songs’  of  films  may  become  ‘hits’ 
beyond  the  films.  Very  often,  music 

• signifies  a certain  character 

• directs  and/or  accentuates  the  viewer’s  mood 

• indicates  tension  or  violence,  points  of  indecision,  times  of  tranquillity,  etc. 

Characters  and  Mood 

Consider  the  role  of  music  in  the  film.  In  Lion  King  II:  Simba  s Pride,  for  example, 
song  and  music  are  both  very  important.  In  most  films,  music  is  significantly  related  to 
action,  mood,  and  characters. 

The  aspects  of  music  used  in  film  enhance  presentation  of  characters  and  control  the 
viewer’s  mood.  The  extent  of  music  extends  beyond  the  usual  increase  in  volume  and 
speed  with  an  abrupt  ending.  Description  of  the  role  of  music  and/or  song  may  be 
difficult,  but  consider  such  aspects  as 

• repetition  of  varying  lengths  and  frequency  (In  Jaws,  a certain  segment  of  music  is 
played  whenever  the  shark  comes.) 

• volume  and  variation  from  soft  to  loud  or  reverse  (Often,  the  louder  the  volume, 
the  greater  the  action  or  tension.  Soft  music  suggests  tranquillity,  romance, 
thought....) 

• pace  (Slow  music  may  indicate  frustration,  completion  or  relaxation  after 
tension. . . . Fast  music  is  usually  fast  action,  tension. . . .) 

• gradually  or  rapidly  increasing  pace  and/or  volume  (usually  suggests  approaching 
tension  or  threat) 

• gradually  or  sudden  decreasing  pace  and/or  volume  (usually  accompanies 
relaxation  after  tension) 

• crescendo  (associated  with  highest  point  of  tension,  action,  conflict — ‘point  of 
impact’) 

• low,  insistent  beat  (suggests  continuity,  perhaps  ‘the  hunt’) 

• discord  (associated  with  chaos,  disorganization,  confusion) 

• etcetera 
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Careful  attention  to  the  following  procedure  will  bring  success  in  relating  music  and 
film.  Successfully  adapting  the  instructions  to  your  style  will  demonstrate  your 
expertise  with  expository  writing. 

Step  One: 

Chart  the  main  characters  or  groups  and  the  music  and/or  songs  associated  with  them  in 
the  film. 


Characters 

Music  and/or  Songs 

Step  Two: 

Select  one  of  the  characters  about  whom  you  feel  strongly — either  positive  or  negative. 

Step  Three: 

Determine  the  connections  of  the  music  and/or  song  to  the  character’s  traits.  Ask  some 
questions  such  as  the  following. 

• How  does  music  contribute  to  awareness  of  the  character’s  various  traits? 

• If  the  character  is  ‘bad’  (or  ‘good’),  what  sort  of  music  assists  that  perception? 
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Step  Four: 


Determine  the  connections  of  the  music  and/or  song  to  the  moods  you  feel  while 
viewing  the  film.  Ask  some  questions  such  as  the  following. 

• Where  and  how  does  the  music  make  you  feel  tense,  sad,  happy,  frustrated,  etc.? 

• Are  you  made  to  feel  a certain  way  about  a character  or  situation  when  you  would 
prefer  to  feel  something  else — or  not  have  any  feelings  at  all?  (Does  the  music 
manipulate  your  feelings?) 

Step  Five: 

In  a four-paragraph  composition,  respond  to  the  following  question.  Support  your  thesis 
by  referring  to  details  from  this  film. 

In  this  film,  what  is  the  role  of  music  in  the  presentation  of  distinct 
characters  and  in  the  control  of  the  viewer’s  mood? 


In  paragraph  one 

• introduce  the  role  of  music  in  film  and  the  purpose  of  the  assignment 

• ensure  that  your  thesis  statement  is  clear  and  powerful 

• demonstrate  an  appropriate  introductory  paragraph  for  an  expository  composition 
(ResourceLines  p.  108  may  be  helpful  again) 

• avoid  “In  this  essay  I will  connect  music  to  the  characters”  as  unacceptable 

In  paragraph  two, 

• identify  the  connection  of  music  to  character  or  mood 

• provide  specific  supporting  details  from  the  film 

• provide  completion  and  connection  to  the  next  paragraph 

In  paragraph  three 

• identify  the  connection  of  whichever  is  left — character  or  mood 

• provide  detail  from  the  film  to  explain  the  connection 

• provide  completion  and  connection  to  the  next  paragraph 

In  paragraph  four 

• conclude  the  eomposition,  revisiting  your  thesis  while  ensuring  completion  and 
emphasis 

• leave  the  reader  with  some  thought  that  will  provoke  both  interest  and  thoughts 

Once  you  have  drafted  your  paragraphs,  edit  them  earefully  to  ensure  adequate  content 
and  clear  eommunieation  of  ideas.  Evaluate  your  work  - and  make  appropriate  changes 
aceording  to  the  following  rubrie.  Your  marker  wants  your  best  work! 

This  process  may  convince  you  that  planning  produces  superior  products! 
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Evaluation  of  Connections  of  Music  to  Character  and  Mood 


Review  the  criteria  in  the  following  rubric.  Being  aware  of  how  you  will  be  evaluated 
will  help  you  produce  a stronger  response. 


Connections  Discussed 

The  student... 

Writing  Skills 

The  student... 

5 -Excellent 

• understands  characters  accurately 
and  insightfully 

• shows  strong  and  insightful 
connections  between  music  and 
character  and  mood 

• follows/ adapts  plan  excellently 

5 -Excellent 

• chooses  effective  words  and  sentence 
structures 

• shows  excel  1 ent  or  i gi  nal  i ty  and 
creativity  in  presentation  of  ideas 

• writes  an  error-free  composition 

4 -Proficient 

• understand  characters  accurately  and 
proficiently 

• shows  perceptive  connections  between 
music  and  character  and  mood 

• follows/ adapts  plan  effectively 

4 -Proficient 

• chooses  appropriate  words  and  sentence 
structures 

• shows  considerable  originality  and 
creativity  in  presentation  of  ideas 

• writes  an  essentially  error-free 
composition 

3 -Satisfactory 

• understands  characters  adequately 
and  clearly 

• shows  clear  connections  between  music 
and  character  and  mood 

• fol lows/ adapts  plan  satisfactori ly 

3 -Satisfactory 

• chooses  general  words  and  some  variety 
in  sentence  structures 

• shows  little  originality  and  creativity  in 
presentation  of  ideas 

• shows  basic  control  of  conventions 

2 -Limited 

• does  not  understand  characters 
accurately  and  may  be  general  or 
repetitive  with  details 

• shows  some  vague  or  general 
connections  between  music  and 
character  and  mood 

• fol  lows/ adapts  plan  weakly 

2 -Limited 

• uses  general  and  vague  words  with  1 ittle 
variety  in  sentence  structures 

• shows  limited  originality  and  creativity 
in  presentation  of  ideas 

• shows  faltering  control  of  conventions 

1 -Poor 

• understands  chosen  character 
inaccurately  or  inappropriately 

• shows  weak  or  i nap  p r op  r i ate 
connections  between  music  and 
character  and  mood 

• f ai  Is  to  organ!  ze  appropriately 

1 -Poor 

• uses  inappropriate  and  ineffective 
words  and  very  little  variety  in 
sentence  structures 

• shows  1 i tt  1 e or  i gi  nal  i ty  and  creat  i vl  ty  i n 
presentation  of  ideas 

• produces  unclear  writing  with  excessive 
errors 
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In  Unit  6,  you  studied  Shakespeare’s 
tragedy  Romeo  and  Juliet.  Hatred  between 
their  families,  weak  communication 
between  generations,  and  the  haste  of  their 
actions  destroyed  the  “star-cross ’d  lovers”. 

Now  that  you  have  viewed  your  film,  you 
may  see  similarities  as  well  as  distinct 
differences  between  the  story  of  the  film 
and  the  story  of  Shakespeare’s  Romeo  and 
Juliet. 


Step  One:  Find  at  least  four  details  from  your  film  that  are  similar  to  specific  aspects  of 
Romeo  and  Juliet.  The  chart  below  should  help  you  organize  your  notes. 

You  may  want  to  review  your  Viewing  Journal,  or  perhaps  even  view  the  film  again, 
looking  specifically  for  elements  in  the  film  that  remind  you  of  either  setting, 
character(s),  confiict(s)  or  situation(s)  in  Shakespeare’s  tragedy.  Your  challenge  is  to 
‘see’  how  recent  work  shares  features  of  work  400  years  old.  Nothing  under  the  sun  is 
new! 


Detail  from  your  film 

Similarit/  to  Romeo  and  Juliet 
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Once  you  have  found  at  least  four  similarities,  you  are  then  ready  to  transform  your 
chart  into  a visual  representation. 

Step  Two:  Decide  how  you  are  going  to  divide  one  piece  of  paper  in  half.  You  could 
consider  vertical,  horizontal,  or  diagonal. 

Step  Three:  Draw  a picture  that  will  visually  and  symbolically  connect  both  the  film 
and  the  play. 

For  example,  if  your  film  has  elements  of  a love  story,  the  red  rose  with  its 
symbolic  meaning  of  love,  could  be  used  to  divide  the  page  effectively. 

After  you  have  selected  the  object  to  draw  as  the  page  divider,  you  need  to  use  the 
similarities  you  have  found  on  your  chart.  On  one  side,  you  will  place  the  specific 
detail  from  the  film,  and  on  the  other,  you  will  place  the  corresponding  similarity  from 
the  play.  The  similarities  can  simply  be  written  in  effective  sentences  or  they  could  be 
accented  with  visuals  such  as  drawings  or  clippings.  (Computer  users  are  welcome  to 
sharpen  their  skills  on  this  assignment.) 

For  example,  the  thorns  that  I draw  on  the  rose  that  divides  my  page  would  point 
to  details  from  the  film  and  the  play.  I would  summarize  those  details  in  some 
creative  way,  and  my  visual  representation  may  effectively  convey  my  comparison. 
Visually,  the  rose  represents  the  common  idea  found  in  both  the  film  and  the  play, 
and  the  thorns  are  the  unique  aspects  of  that  common  idea. 

Review  the  evaluation  rubric  carefully  as  you  work  on  your  representation.  (Aren’t 
you  annoyed  that  the  long-stemmed  rose  is  used  for  the  example  and  you  must  use 
something  else?  Good  luck!) 

READ  “How  to  View  Still  Images”  on  pp.  198-199  of  ResourceLines.  This  provides 
some  guidelines  for  creating  a balanced  and  well-constructed  visual  representation. 

Step  Four:  Explain  the  purpose  of  the  visual  representation.  (Ensure  your  marker 
knows  what  you  are  representing!) 
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Evaluating  a Visual  Representation 


Visual  Representation 

The  student... 

Creativity  And  Writing  Skills 

TtB  student... 

5 -Excellent 

• shows  insightful  connections  between 
film  and  play 

• chooses  an  outstanding  visual  with 
symbolic  connections 

5 -Excellent 

• chooses  effective  words  and  sentences 

• shows  excel  1 ent  or  i gl  nal  1 ty  and  cr eati vi ty 
creates  an  effectively- balanced  visual, 

• engagi  ng  the  vi  ewer 

4 -Proficient 

• shows  perceptive  connections  between 
film  and  play 

• chooses  an  appropriate  visual  with 
conventional  symbolic  connections 

4 -Proficient 

• chooses  appropriate  words  and  sentences 

• shows  consi  derab  1 e or Igl  nal  1 ty  and 
creativity 

• creates  a wel  1 -balanced  visual , 
interesteing  the  viewer 

3 -Satisfactory 

• shows  cl  ear  connecti ons  between  film 
and  play 

• chooses  an  appropriate  visual 

3 -Satisfactory 

• chooses  general , yet  clear  words  and 
sentences 

• shows  some  original ity  and  creativity 

• creates  a balanced  visual;  communication 

Is  clear 

2 -Limited 

• shows  some  vague  or  genereal 
connections  between  film  and  play 

• chooses  a vaguely  connected  visual 

2 -Limited 

• chooses  general  and  vague  words  and 
sentences 

• shows  1 1 mited  origi  nal  Ity  and  creati  vit/ 

• creates  a visual  that  lacks  balance  or  is 
difficult  for  viewer  to  analyze 

1 -Poor 

• shows  weak  or  inappropriate 
connections  between  film  and  play 

• chooses  an  inappropriate  visual 

1 -Poor 

• chooses  inappropriate  and  ineffective 
words  and  sentences 

• shows  1 i ttl  e or  no  or i gi  nal  1 ty  and 
creativity 

• creates  an  unbalanced  visual  that  is 
difficult  for  viewer  to  comprehend 
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Your  visual  representation  may  be  ereated  direetly  in  the  Response  Booklet. 
Step  Four:  Explain  your  purpose  of  the  visual  representation. 
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Write  about  what  you  have  learned  about  the  study  of  film  and  through  the  study  of  a 
film.  Your  journal  entry  of  at  least  a page  should  convince  your  reader  that  film  study 
has  been  worthwhile  for  you.  (If  you  disliked  the  assignment,  don’t  fill  this  response 
with  complaints.  Smile  and  think  positively!) 

The  following  questions  are  intended  to  provoke  thought  and  need  not  be  answered 
individually. 

• What  surprised  you  about  studying  a film,  particularly  animation? 

• What  is  your  response  to  tension  or  violence  in  this  film? 

• To  what  extent  did  you  feel  manipulated  by  music,  sounds  or  visuals  in  this  film? 

• What  negative  aspect  of  human  nature  has  this  film  emphasized  for  you? 

• What  positive  aspect  of  human  nature  has  this  film  emphasized  for  you? 

• For  what  age-group  would  you  recommend  this  film?  Why? 

• What  ‘special  effects’  are  definitely  ‘special’  for  you? 

• To  what  extent  does  this  film  parallel  some  situations  in  our  present  world? 

• How  may  this  viewing  experience  change  the  way  you  view  films? 

• How  is  a film  like  a novel,  play,  or  extended  story? 

• What  personal  awareness  or  reminders  about  relationships  did  you  receive  through 
studying  this  film? 

• What  theme  of  the  film  remains  with  you?  Is  it  a cliche  such  as  “Love  conquers 
all”,  or  is  it  a deeper,  more  significant  idea? 


Final  Unit  Assignment:  Structure  is  not  included  with  Unit  8. 


No  Supplementary  Activity  is  included  with  Unit  8.  Those  for  Units  1 to  7 must 
be  completed  and  included  with  Unit  9. 


Vocabulary  Log 

Did  you  extend  your  vocabulary  by  adding  to  your  Vocabulary  Log  during  these 
activities? 
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Unit  9:  Finding  My  Best 


Every  man's  work,  whether  it  be  literature  or  music... or 
anything  else,  is  always  a portrait  of  himself. 


Samuel  Butler,  The  Way  of  All  Fleshy  1903 ^ p.l4. 

This  unit  is  not  a teaching  and  learning  unit.  Your  demonstration  of  your 
accomplishment  of  the  outcomes  of  the  course  determines  your  success. 
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Outcomes  of  Unit  9: 

You  will 

• choose  your  favourite  work,  explaining  your  choices 

• organize  your  portfolio  attractively  and  according  to  expectations 

• demonstrate  your  improvement  in  language  skills 

• prepare  creative  pieces  for  Creative  Collection 

• evaluate  your  progress  effectively 


My  Showcase  Portfolio 


You  are  to  submit  the  materials  as  a collection  of  documents  in  some  reasonable  format 


where  presentation  and  creativity  may  be 
honored.  The  Response  Booklet  has 
five  sections  for  various  demonstrations 
of  your  skills. 


A showcase  portfolio  suggests 
expectations  of 

• attractive  cover 

• suitable  binding  (folder  or  suitable 
cover) 

• demonstration  of  highly  polished 
work 


English  lO'-l  Unit  0 
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Oateomes  70-1 

In  Unit  1 : Introduction,  you  were  instructed  that  you  would  listen,  speak,  read,  write, 
view  and  represent  to 

• explore  thoughts,  ideas,  feeling  and  experiences 

• respect,  support  and  collaborate  with  others 

• comprehend  and  respond  personally,  critically  and  creatively  to  literature  and  to 
other  texts  in  oral,  print,  visual  and  multimedia  forms 

• manage  ideas  and  information 

• create  oral,  print,  visual  and  multimedia  texts 

• enhance  the  clarity  and  artistry  of  communication 
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Assignment: 


To  what  extent  have  you  developed  your  skills  in  each  of  these  outcomes? 

Your  six-part  written  discussion  should  be  in  the  form  of  a personal  response.  Write 
about  your  experience  in  attempting  to  fulfill  each  of  the  outcomes  of  the  English  10-1 
listed  above.  To  what  extent  have  you  fulfilled  these? 


Thought  and  Detail 

Writing  Skills 

The  student. . . 

The  student. . . 

Excellent 

Excellent 

• supports  ideas  insightfully 

• uses  skillful,  fluent,  and 
effective  structures 

. connects  outcomes  and  learning 
deliberately 

• uses  precise  and  controlled  diction 

• uses  general  ly  correct  gramnvar  and  usage 

Proficient 

Proficient 

• supports  ideas  carefully 

• uses  clear  and  fluent  structures 

• connects  outcomes  and  learning  definitely 

• uses  sp  ec  i f i c diction 

• makes  a few  errors  in  grammar  and  usage 

Satisfactory 

Satisfactory 

• supports  ideas  adequately 

• uses  clear  but  ordinary  structures 

• connects  outcomes  and  learning  implicitly 

• uses  general  diction 

• makes  many  errors  in  grammar  and  usage 

Limited 

Limited 

• provides  inadequate  support 

• uses  Ineffective  structures 

• leaves  connections  of  outcomes  and 
learning  unclear 

• uses  very  general  and/or  imprecise  diction 

• lacks  control  of  grammar  and  usage 

Poor 

Poor 

• lacks  adequate  response 

• lacks  acceptable  writing  skills 

Unit  9 
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Personal  Essay  Draft  (Finished  copy  is  in  Response  Booklet) 
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Section  1:  General  outcomes  of  Englisk  lO-l 


Englisk  lO"!  Unit  9 


roiU'Ou.Mte  Piece  Citet^a.taf^'e 

Pre-school  children  often  have  their  favourite  books  they  can  hear  daily.  School-age 
children  often  go  for  mystery  stories — ^real  scary  stuff!  Teens  have  a broad  range  of 
reasons  for  their  choices — as  do  adults. 

Assignment: 


Which  selections  and  genres  studied  during  English  10-1  have  been  most 
significant  to  you? 


In  a reader’s  response,  discuss  why 
your  choice  of  poem,  short  story, 
article  or  essay,  visual,  drama, 
novel,  or  film  is  your  favourite 
among  those  studied  during  English 


10-1. 


Explain  your  criteria  (your  reasons) 
for  your  particular  choice — 
complete  with  specific  supportive 
details  from  the  selection.  Both 
Thought  and  Detail  and  Writing 
Skills  are  important.  Notice  the 
marking  criteria  carefully.  Your 
finished  copy  is  to  be  placed  in  the 
Response  Booklet. 


English  lO"!  Unit  9 
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Evaluating  a Reader’s  Response 


Thought  and  Detail 

Writing  Skills 

The  student. . . 

The  student. . . 

Excellent 

Excellent 

• develops  ideas  insightfully  and  confidently 

• uses  skillful  and  effective  structures 

. presents  ideas  through  sophisticated 
organization 

• uses  precise  and  controlled  diction 

• supports  ideas  with  precise  details 

• uses  generally  correct  grammar  and  usage 

Proficient 

Proficient 

• develops  ideas  thoughtfully 

• uses  clear  and  fluent  structures 

• presents  ideas  clearly  and  logically 

• uses  specific  diction 

• supports  Ideas  with  relevant  details 

• uses  grammar  and  usage  effectively 

Satisfactory 

Satisfactory 

• develops  ideas  appropriately 

• uses  clear  but  ordinary  structures 

• presents  ideas  clearly 

* uses  general  diction 

• supports  ideas  with  obvious  details 

• uses  generally  controlled  grammar  and 
usage 

Limited 

Limited 

• develops  ideas  superficially  or  leaves  them 
underdeveloped 

• uses  ineffective  structures 

• p resents  i deas  mechani  cal  ly 

• uses  imprecise  and/or  very  general  diction 

• provides  vague  and/or  repetitive  details 

• shows  lack  of  control  of  grammar  and 
usage 

Poor 

Poor 

• uses  marginally  relevant  or  undeveloped 
ideas 

• uses  unclear  and  confusing  structures 

• presents  ideas  uncleanly  and  il logically 

• uses  inaccurate  diction  often 

• provides  Inadequate  details  for  support 

• makes  frequent  errors  that  impede 
communication 

Your  finished  copy  is  to  be  placed  in  the  Response  Booklet. 
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English  lO'-l  Unit  9 


Reader’s  Response  Draft 


En^lisk  10-1  Unit  9 
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Englisk  lO"!  Unit  9 


7~7fJ^££ 


You  have  written  several  lengthy  compositions.  Your  teacher  hopes  that  you  have 
developed  your  skills  to  communicate  complex  ideas  with  effective  supportive  details 
through  precise  and  stimulating  language. 

Assignment:  Strut  Your  Stuff! 

Select  your  BEST  composition  from  previous  units  in  English  10-1.  The  minimal 
requirement  is  to  simply  remove  it  from  the  original  response  booklet  and  insert  it  here. 
However,  this  assignment  should  be  the  very  best  you  have  ever  produced — Shine  and 
Showl  Your  marker  will  expect  and  reward  outstanding  effort. 

• You  are  aware  of  expectations  on  the  grading  sheet. 

• Because  this  will  be  your  ‘second-chance’  writing,  you  should  profit  from  previous 
comments  and  suggestions. 

• You  will  have  had  considerable  time  to  polish  your  work. 

Choose  one  from  among  these  compositions. 

• Unit  1 , Section  2:  Present  Yourself  in  Writing 

• Unit  2,  Section  4:  Represent  Yourself! 

• Unit  3,  Section  2:  Critical  Response 

• Unit  4,  Section  2:  Your  “I  have  a dream”  Speech 

• Unit  4,  Section  3:  Research  Assignment 

• Unit  4,  Section  7:  Your  Critical  Response 

• Unit  5,  Section  1C:  Personal  Essay 

• Unit  5,  Section  4:  Culminating  Assignment,  Personal  Essay 

• Unit  6,  Section  8:  Culminating  Romeo  and  Juliet 

• Unit  7,  Section  3:  Finding  My  Future  in  Non-Fiction  - Speech 

• Unit  8,  Section  6:  The  Role  of  Music 

Self-Evaluation: 

In  three  paragraphs,  evaluate  your  re-visited,  polished  “best”  composition. 

• Consider  the  features  you  attempted  to  implement  in  this  revision. 

• Explain  the  strongest  feature  of  your  composition. 

• Explain  the  features  you  realize  you  need  to  improve  in  the  future. 


English  10-1  Unit  9 
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Evaluation  of  My  Best  Composition 
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Evaluating  Your  Best  Composition: 

(Finished  copy  of  composition  and  self-evaluation  are  to  be  placed  in  Response 
Booklet.) 


DRAFT 
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C^e^dtiu-e  Coiie^ctioK 

You  have  been  completing  Creative  Collection  assignments  in  each  unit  of  this  course. 
You  attached  creative  pieces  from  Units  2,  3,  and  4 to  the  Response  Booklet  of 
Unit  4. 

Include  creative  pieces  from  Units  5,  6,  7 and  8 with  this  Response  Booklet. 

1 . Unit  5 Finding  My  Way 

• Two  items  from  Section  1 

• Three  items  from  Section  3 

2.  Unit  6 Finding  Shakespeare 

• One  item  from  Section  10 

3 . Unit  7 Finding  My  Future 

• This  unit  does  not  include  a Creative  Collection  assignment  although  Journal 
Entry  4 required  a creative  piece. 

4.  Unit  8 Finding  Film 

• One  item  from  a suggested  list  about  film 

Self-evaluation:  Your  Favourite  Creative  Collection  Item 

Identify  one  Creative  Collection  item  as  your  favourite.  If  your  selection  is  from  Units 
2 to  4,  please  re-submit  it.  The  last  item  in  your  Creative  Collection  is  a written 
discussion  of  your  favourite  item  among  all  units.  Consider  reasons  you  favour  your 
selected  piece.  Perhaps  you  could  indicate 

• the  meaning  you  investigated  or  produced 

• the  procedures  you  followed 

• the  difficulties  you  encountered 


English  10-1  Unit  9 
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Self-evaluation  of  Creative  Composition 

DRAFT  (The  Response  Booklet  has  space  for  your  finished  copy.) 
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Section  4:  Creative  Collection 


To  complete  English  10-1,  you  are  required  to  write  a final  exam  after  Unit  9. 
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The  following  chart  will  ensure  you  understand  the  first  three  parts  of  the  exam  and 
assist  you  in  preparing  for  them. 


Features  of  the  Final  Exam 

Suggestions  for  Preparing  Yourself 

Part  A : Reading  and  Theory 

• Complete  twenty  multiple-choice  items 

concerning  terms  and  techniques  associated  with 
poetry,  prose,  and  visual  communication. 

a)  Review  terms  in  the  glossary. 

b)  Find  specific  examples  of  each  term  in  the 
selections  of  your  anthology  C^ight Lines). 

Part  B:  Reading  and  Responding  to  Poetry 

• Read  the  poem  presented  in  the  exam. 

• Answer  five  multi  pie- choice  questions  to  show 
your  knowledge  and  understanding  of  the  poem. 

• Write  responses  to  the  ideas  and  techniques  of 
the  poem. 

a)  From  SighfLines  or  ResourceLines,  choose  a 
poem  that  has  not  been  studied  during  this 
course. 

b)  Summarize  the  events  or  description  offered  by 
the  poem.  (Who  does  what?  What  is  described?) 

c)  Consider  the  effect  of  one  outstanding  feature 
of  the  poem,  such  as  extended  metaphor, 
outstanding  image,  tone,  sound,  rhythm  or  rhyme, 
variation  in  line  length,  form  of  poem.  What  is 
the  effect  of  the  poet  choosing  to  use  that 
outstanding  feature? 

d)  Identify  a main  concept;  then,  state  one  idea  of 
the  poem  that  is  outstanding  to  you.  (An  idea 
must  be  a thematic  statement;  that  is,  it  must  be 
a complete  sentence  showing  the  poet's  apparent 
attitude  towards  the  concept.) 

Part  C : Responding  to  Prose 

• Read  the  given  piece  of  prose. 

Answer  five  multiple-choice  questions  to  show 
your  knowledge  and  understanding  of  the 
selection. 

• Write  a response  to  the  ideas  of  the  selection. 

a)  SighfLines  or  ResourceLines,  choose  a 
short  piece  of  prose  that  has  not  been  studied 
during  this  course. 

b)  Summarize  the  events  or  physical  description 
offered  by  the  prose.  (Who  does  what?  What  is 
described?) 

c)  Consider  the  effect  of  one  outstanding  feature 
of  the  prose,  such  as  diction,  style,  content, 
dialect,  illustrations.  What  is  the  effect  of  the 
writer  choosing  to  use  that  outstanding  feature? 

d)  State  one  idea  of  the  prose  that  is  outstanding  to 
you.  (This  must  be  a thematic  statement;  that  is, 
it  must  be  a complete  sentence  showing  the 
author's  apparent  attitude  towards  the  concept.) 
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1 . Follow  the  Review  Suggestions  in  the  ehart  to  produce  commentaries  on  one 
poem  and  one  prose  selection  that  you  have  not  previously  studied  in  this  course. 

“What  idea  does  the  author  suggest  in  his  or  her  work?” 

Your  products  should  each  be  about  a page  in  length  using  details  of  the  selection  to 
explain  your  answer. 


Thought  and  Detail 

Writing  Skills 

The  student. . . 

The  student. . . 

Excellent 

Excellent 

• develops  Ideas  insightfully  and  confidently 

• uses  skillful  and  effective  structures 

• supports  ideas  with  precise  details 

• uses  precise  and  controlled  diction 

• uses  generally  correct  grammar  and  usage 

Proficient 

Proficient 

• develops  Ideas  thoughtfully 

• uses  clear  and  fluent  structures 

• supports  Ideas  with  relevant  details 

• uses  specif  Ic  diction 

• uses  grammar  and  usage  effectively 

Satisfactory 

Satisfactory 

• develops  ideas  appropriately 

* uses  clear  but  ordinary  structures 

• supports  ideas  with  straightforward  details 

• uses  general  diction 

• uses  generally  controlled  grammar  and  usage 

Limited 

Limited 

• develops  ideas  superficially  or  leaves  them 
underdeveloped 

• uses  ineffective  structures 

• provides  vague  and/or  repetitive  supporting 
details 

• uses  Imprecise  and/or  very  general  diction 

• shows  lack  of  control  of  grammar  and  usage 

Poor 

Poor 

• suggests  inadequate  ideas  and/or  support 

• uses  inadequate  writing  skills  that  impede 
communication 
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Evaluation  of  Reader’s  Response 


Poem : 

DRAFT  (Space  for  your  finished  copy  is  provided  in  the  Response  Booklet.) 
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Evaluation  of  Reader’s  Response 


Prose: 

DRAFT  (Space  for  your  finished  copy  is  provided  in  the  Response  Booklet.) 
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The  following  chart  will  ensure  you  understand  the  fourth  part  of  the  exam  and  assist 
you  in  preparing  for  it. 


Features  of  the  Final  Exam 

Suggestions  for  Preparing  Yourself 

Part  D : Literature  Compostion 

Choose  one  of  two  topics. 

• Choose  three  pieces  of  prose  that  all  suggest  some 
concept  for  you.  Many  concepts  are  possible,  but 
choose  one  to  fit  your  selections:  conflict,  choices, 
decision-making,  relationships,  adaptation,  change, 
self-discovery,  fear,  conquest,  self-respect.  Your 
selections  must  include  at  least  one  short  story  or 
article/ essay,  and  one  of  the  novel,  the  film,  or 

Ron^o  and  Juliet.  Perhaps  your  selections  suggest  an 
Idea  about  conflict,  such  as  one  of  the  following: 

Identify  some  selections  of  literature 
that  deal  with  your  choice  of  topic. 

^ Conflict  cannot  be  resolved  easily  when  those  In 
dispute  are  from  different  generations. 

• Plan  a compostion  developing  the  topic 
you  chose. 

^ Internal  conflicts  are  difficult  for  people  whose 
values  are  not  yet  clearly  defined. 

^ Conflicts  may  be  easily  be  solved  if  one  will 
simply  'give  in',  despite  continuing  resentment. 

• Write  an  essay  demonstrating  your 
organizing  and  writing  skills  as  well  as 
your  use  of  supporting  details. 

• Complete  the  two- page  Idea  Diagram  to  plan  a 

composition  in  which  you  will  support  an  idea  you  have 

Identified. 

^ Write  your  idea  as  the  thesis.  This  is  the  'point' 
of  your  essay.  You  are,  in  fact,  stating  in  your 
essay  that  this  idea  is  worthwhile.  It  has  two  or 
three  Important  aspects  worth  considering,  and 
these  aspects  have  lesser  aspects  that  can  be 
supported  by  three  pieces  of  literature. 

^ Supportive  concepts  are  words  of  concept, 
feeling,  or  observation.  They  are  NOT  details 
from  literature. 

^ Details  from  literature  are  exactly  that— details 
from  the  selection  that  support  the  concept. 

^ Topic  sentences  will  likely  become  the  first 
sentences  of  developing  paragraphs.  They 
introduce  a part  of  the  main  idea  (thesis).  They 
can  be  created  more  easily  after  the  concepts 
and  story  details  are  connected. 

^ Conclusion  is  the  re-statement  (and  more)  of  your 
thesis.  Remember  that  this  is  the  last  time  to 
"nvakeyour  point"— to  reaffirm  your  position. 

2.  In  your  Response  Booklet,  submit  an  essay  plan  in  the  form  of  an  Idea  Diagram. 
Note  the  expectations  outlined  in  the  evaluation  rubric. 


English  10-1  Unit  9 


Section  5:  Preparing  lor  the  Final  Exam 


25 


Idea  Oiagram  Topic/Subject/Concept: 
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Conclusion 
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Supplementary  Exercises 


With  Units  1 to  7,  the  marker  provided  supplementary  exereises  to  promote 
development  of  your  language  skills.  These  range  from  remediation  of  basie  skills  to 
enriehment  of  your  performanee. 

To  be  signifieantly  useful,  each  supplementary  exercise  should  have  been  completed 
when  you  received  each  marked  unit. 


Unit  9 requires  submission  of  all  supplementary  exercises. 

Please  remember  to  attach  all  seven  Supplementary  Exercises  to  Unit  9 Response 
Booklet 

Congratulations! 

You  have  finished  the  course  work  for  English  10-1 . Only  the  final  exam  remains. 
You  may  have  comments  that  would  help  us  make  the  course  better. 
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